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[bookmark: _Toc87039329]Abstract
The retention of the students within the education system is a great challenge to all education stakeholders. In this regard, the girl-child has been faced by the problem of dropping out from school. The study sought to find out the socio- economic factors influencing dropout rate among the girls in public day secondary schools in Mukaa Sub-County, Makueni County in Kenya. The researcher aimed at coming up with findings and recommendations which would create awareness among the administrators and policy makers from the Ministry of Education Science and Technology (MOEST). This would help in formulating educational policies to minimize this problem in the future. The study was guided by the following objectives: To investigate the influence of cultural values on girls’ dropout rate from public day secondary schools, to find out the extent to which child labour influences girls’ dropout rate from public day secondary schools, to find out the extent to which poverty influences girl’s dropout rate from school the public day secondary schools and lastly to establish whether parental neglect towards education influences  the dropout of girls from public day secondary schools in Mukaa Sub - County. The research used descriptive survey design. The research design is the most appropriate for investigating the dropout rate among the school going children because this type of research design allows both quantitative and qualitative methods to be used. A proportionate random sample of 6 schools was selected for the study from the 3 zones that form Mukaa Sub-County. The respondents were made up of 61 girls, 6 Form 4 class teachers and 6 principals. A minimum correlation coefficient of 0.70 was recommended for study. Data was collected through administration of questionnaires. The study found that a greater number of girls dropped out in boarding schools compared to mixed day schools, and in essence more girls who dropped out were boarders compared to the day scholars. The cultural values of early/unwanted pregnancies had a significant influence on girl child dropout from secondary schools. Child labour is a common problem in the society and it is a causal factor leading to girl students’ dropping out from school, although house chores do not have any influence on girl child dropout in the study area. Lack of school fees as a measure for poverty had an adverse effect on the girl child dropout from school. Parental neglect towards the girl child education does lead to school dropout in their school, with great parental involvement having a lesser effect on the girl child dropout compared to parents who are fairly involved. The study concludes that being in a boarding facility is related to greater dropout rate for girls compared to being a day scholar in a mixed day school; cultural values of early pregnancies and early marriages have an influence the girl child dropout; house chores are important for the children; and an increase in the extent of parental involvement is crucial for the significant reduction in the girl child dropout. This study recommends that there is need for sensitizing the local community and the girl child on the significance of education for all children; Girls should be guided to grow both academics and family duties; need for giving the girls scholarship and soliciting for their fees from various stakeholders to complete their secondary education; and parents be advised to take active involvement in children’s education.
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[bookmark: _Toc87039333]1.1 Background of the Study
Education is the bedrock of our society's economic progress, but the dropout of girls from school is a severe issue and a drain on a country's education budget, particularly as secondary education choices expand. In most regions of the globe, the school dropout issue will have a negative economic impact, resulting in the squandering of skills and an incompetent work force. Economic and social inaction in various regions of the globe are proof of this. Student dropout processes have grown so swift and intensive that they have created huge social and economic issues that may upset established lifestyles, morality, religious beliefs, and daily behaviors in the absence of defined new ideals (Barton, 2005). Bruneforth (2016) conducted a survey in Burkina Faso, Somalia, Kenya, Angola, Mali, Ghana and Namibia Ghana on the characteristics of children who drop out of school, and found that more than half of all teenagers aged 10 to 19 years left high school without completing it, owing to a mixture of communal and economic issues, particularly income and social status. Yambo, Ombuya, and Omolo (2012) found that many secondary school students face difficult circumstances due to a lack of adult leadership and assistance.

According to Alika and Egbochuku (2009), school dropout among females is a worldwide epidemic. According to a 2017 World Bank research, the dropout rate for secondary school females aged 16 to 24 in the United States is 30%, equated to 12.9 percent for blacks and 8.2 percent for whites. Early pregnancy, marriage, gender norms, stereotyping, family obligations, and economic position are all reasons why Latina females drop out of high school before graduating. Teachers' attitudes toward students, English competence, peer pressure, and a lack of role models are all contributing causes to this alarming trend. In 2007, 72 million children were out of school, according to the EFA (2010) report. If no action is done, it is anticipated that 56 million children would be out of school by 2025. Girls make up around 54 percent of youths who are out of school. Almost 12 million females in Sub-Saharan Africa may never attend school. In Yemen, approximately 80% of out-of-school females are unlikely to enroll compared to 36% of boys. Literacy is still one of the most undervalued educational objectives, with 759 million individuals seeking literacy skills, two-thirds of whom are women.

Every high school in Kenya has its own ethos, and each has been tasked with establishing social impartiality, overcoming substantial obstacles, and eliminating prejudice (Giddens, 2011), since dropping out of school has a negative impact on the whole population. Conferring to the most recent Kenya Demographic Health Survey, over 40% of teenage females with no schooling are pregnant or have previously given birth. This occurs during a return to school program, which was implemented by the Kenyan government to enable girls who have already become expectant to return to institution. The percentage of dropout in public day secondary schools for females is higher than in community boarding secondary institutes, according to a recent study in Mukaa sub-County (Education Report, 2019). In the previous five years, the proportion for day secondary schools has been amid 40 and 45 percentages, while the percentage for boarding schools has ranged between 35 and 40 percentages (MNSR, 2011). With its very high social and economic benefits, financing in formal and non-formal schooling and teaching for girls and women has shown to be one of the finest strategies to achieve sustainable growth and economic returns (UNICEF, 2014 and World Bank, 2015). Educated people are more productive than uneducated people. This is because education improves their abilities and makes them more knowledgeable, both of which are necessary for a country's progress (UNESCO, 2015).  

Encouragement of girl early learning leads to more inclusive growth, greater families, improved healthcare, child wellbeing, and appropriate governance contribution. According to a 2012 UNESCO survey, poverty is still the most significant barrier to improving girls' secondary schooling. School fees are a big obstacle for guardians in maintaining their children in school, increasing the likelihood of females leaving out since secondary education is neither free nor mandatory. Furthermore, the low priority that some parents put on girls' education is typically correlated with high levels of adult illiteracy, especially among women. As a consequence, girls' opinions of the value of education have grown, strengthening the vicious loop of women's lack of education and girls' poor academic achievement. Finally, beliefs in certain nations that the advantages of education do not necessarily convert into employment, especially for females, along with the growing tide of joblessness have summarized the quality of teaching to women in many African societies.

Teaching females, according to a research done by Haki Elimu (2010), is a sort of emancipation that permits them to achieve entire manumission. Women's capacity development allows them to be more creative in all parts of their life.
Without an education, a girl will be unable to attain high-paying employment, profit from modern technology and globalization, understand the notion of family planning, and protect herself from parental problems or baby mortality.


Schooling helps females avoid backwardness and brutality, which is important since women make up the majority of the worlds impoverished. Schooling gives girls the knowledge and skills they need to live meaningfully and contribute to socioeconomic development.
Education helps an individual develop ego and independent thought; it helps a girl halter available opportunities and bring about development; it provides girls with language skills, allowing them to converse effectively; it empowers a girl or woman to be steadfast and devise plans for conquering life's challenges, such as poverty and diseases; education broadens one's understanding and makes a personal creative. It may also help with the development of problem-solving abilities and ethical behaviour. Education turns a woman become a patriot, and loyalty turns a woman into a diligent worker.

Finally, teaching girls teaches them the value of national values, traditions, and societies.
Oxfam (2014) conducted a study in Kenya, Uganda, and Tanzania that revealed cultural practices of preventing girls from registering in schools or discouraging those who are enrolled from continuing their education due to beliefs. In Kenya, secondary school enrollment increased by 18.3 percent from 882,390 scholars in 2003 to 1,043, 467 in 2006. Gender inequalities, however, have persisted. In 2004, the national accomplishment rate for boys was 91.5 percent and 87.5 percent for girls, representing a 4-percentage-point difference in favor of boys, according to Oxfam (2004). The government's implementation of FPE in Uganda resulted in an increase in enrollment to above 7 million in 1997, up from 2 million in 1996. (Bategeka, Muhumuza & Ssewanyana, 2015). When Free Secondary Education was introduced in Kenya in 2007, the enrolment trend was similar.An insufficient number of teachers and a lack of schoolrooms were not harmonized to the increased admission, causing pressure to build and dropout to reoccur. 

The condition was replicated in Tanzania, where value standards dropped as a result of the government implementing FPE at all phases of elementary learning as a result of a quick increase in school enrollment coupled with an unsuitable learning atmosphere. FPE was announced in Kenya in 2003, and 1.5 million children enrolled. Enrollment in primary schools had increased to approximately 9 million by 2008.
According to the Ministry of Education, when the regime implemented FDSE, the changeover rate increased to more than 70%, as it had in other countries (MOE, 2017). Even though secondary school enrollment has steadily increased since the implementation of FDSE, dropout rates remain relatively high in comparison to other developing countries (Njeru & Orodho, 2013).


The factors that contribute to dropout vary by region. The most collective in many areas, however, are high secondary schooling costs, juvenile labor, large families, cultural norms, and household poverty, among other things. According to UNICEF (2015), one in every four children (aged 5-14) is tangled in juvenile labor.
It severely harms children's school contribution by limiting their admission to school or inducing dropout for those who are already enrolled. Many children in rural areas are forced to leave their homes in search of work.

Table 1.1 shows that dropout rates in Mukaa Sub County have risen steadily since 2014.
According to the Sub County Education Office, dropout rates for boys are 4.35 percent and 9.24 percent for girls.

Table 1.1: The statistics of students’ Enrolment in form 1 and Dropout cases in Form 4
	

	Form One
	Enrolment
	Form Four
	Completion
	Dropout
	% Dropout

	Year
	Boys
	Girls
	Year
	Boys
	Girls
	Boys
	Girls
	Boys
	Girls

	2014
	1033
	689
	2016
	987
	650
	36
	39
	3.48%
	5.66

	2015
	1083
	723
	2017
	1026
	666
	38
	57
	3.51%
	7.88

	2016
	1152
	769
	2018
	1074
	691
	53
	78
	4.60%
	10.14

	2017 
	1191
	794
	2019
	1090
	693
	67
	101
	5.63%
	12.72

	
	
	
	
	
	
	
	
	
	

	Totals
	4459
	2975
	
	4177
	2700
	194
	275
	4.35%
	9.24

	
	
	
	
	
	
	
	
	
	


Source: Sub-County Education Office, Mukaa-Sub-County (2020)
The purpose of this study was to identify the issues that influence the dropout rate among girls in this area. This disparity is concerning because of the large difference between the dropout rate in Mukaa Sub County and the national dropout rate.
The purpose of this research was to look into the economic issues that influence dropout rates among girls in public day secondary schools in Mukaa sub-county, Makueni County. The study was prompted, among other things, by cases of students, particularly girls, dropping out of school, increased truancy, early marriages, and reduced performance in the Kenya Certificate of Secondary Education (KCSE), which primarily affected girls in Mukaa Sub-county public day high schools.
1.2 Statement of the Problem
School dropout, particularly among females, continues to be a serious issue in Kenya's education system. As per Ricketts (2013), woman dropout from high school can be drawn back to the colonial African period, when some schoolchildren attended high school run by the German administration, which taught Africans to be translators, clerks, educators, and to work in other administrative functions within the colonial regime. These prospects were almost non-existent for young females.

To maximize the benefits of FDSE, the specific issues impeding retention must be recognized.
There must be undiscovered factors peculiar to Mukaa sub-county that contribute to greater female dropout rates in this sub-county .This issue prompted the researcher to look into the unknown elements that back to females' high dropout rates from public day secondary schools. Mawere (2012) Shahidul and Karim (2015) Ntumva and Rwambali (2013), Maziku (2013), Grant and Hallman (2006), , and Kahise (2013) conducted empirical investigations on the reasons and difficulties of female secondary school dropout.
However, the factors influencing female child dropout rates from public day secondary schools vary depending on their geographical location. The research need was found based on the reviewed literature, which indicates that there are no studies on female child dropout rate in public mixed day secondary schools in Mukaa Sub-County, Makueni County, Kenya. This research focused on the disparities in contributing factors to the dropout rate of females in public mixed secondary schools in Mukaa Sub-County, Makueni County, Kenya.

[bookmark: _Toc87039334]1.3 Purpose of the study
The purpose of this study was to examine the socio – economic factors influencing dropout rate of girls from public day secondary schools in Mukaa Sub-County in Kenya.

[bookmark: _Toc87039335]1.4 Objectives of the Study
The following were the objectives of the study; 
(i). To find out the extent to which cultural norms contribute to high dropout rate of girls in 
       Public day Secondary Schools in Nzaui Sub – County, Makueni County
(ii). To investigate the influence of child labour on girls’ dropout rate in public day Secondary 
        Schools in Mukaa Sub – County, Makueni County 
(iii). To determine how poverty influeces to high dropout rate among the girls in public day
        Secondary Schools in Mukaa Sub – County, Makueni County
 iv. To establish how parental neglect towards education influences girls’ dropout rates in  
        Public day Secondary Schools in Mukaa Sub – County, Makueni County

[bookmark: _Toc87039336]1.5 Research Questions
(i). what cultural norms influence dropout rate of girls from public day secondary Schools in
      Mukaa Sub - County, Makueni County?
(ii). To what extent does child labor influence girls dropout rates in public day secondary schools 
       in Mukaa Sub - County Makueni County?
(iii). How does poverty lead to girls dropping out from public secondary Schools in Mukaa Sub –
       County Makueni County?
 (iv). To what extent parental neglect influence dropout rate of girls in public day secondary 
       schools? 

[bookmark: _Toc87039337]1.6 Significance of the study
The study's results will be utilized to advise political and community opinion leaders in Mukaa Sub-County, Makueni County, and Kenya as a whole in their campaigns for female education. The results will guide educational officials working in Mukaa Sub-County to develop retention methods for female students in public day schools. It is hoped that the research results would enlighten policymakers on how to prepare for the enrolment of female students in secondary schools. The data will also assist policymakers in developing strategies to address the obstacles that students face, based on the recorded records of female dropouts by location. This increases the odds of having a more educated populace, which will have a greater opportunity of grasping different parts of economic activities for self-sufficiency. Recipients of the system will become more industrious after they have acquired skills for lucrative economic activity.
1.7 Limitations of the Study
The study intends to collect both primary and secondary data from principals, teachers and students, principals which may give biased information and may not exactly portray the true picture of the situation on the ground. This problem will be mitigated by relying partly from my personal experience through interactions by the key respondents during the data collection. The study will only be focused on public day secondary schools in the region. However, the limitation on biased information will be alleviated by use of websites to collaborate information from other sources and studies in Kenya. 

1.8. Delimitations of the Study
The study was done in mixed public day Secondary schools in Mukaa Sub- County Makueni County. The study was delimited to the following themes; influence of cultural norms on girl student’s dropout rate from Secondary school, the influence of child labour on academic performance and retention of learners in school, role of parental neglect towards girl child education and lastly, the impact of poverty on dropout rate among girls in public day Secondary education. The study was delimited to the use of questionnaires for the collection of data from the study area. 

[bookmark: _Toc87039338]1.9 Basic assumptions of the study
The basic suppositions in this research were based on the following: school-age students were exposed and vulnerable to social and environmental vices, which affected the rate of dropout from schools among female students, adequate information was obtained from the study area that met the threshold of the researcher's specifications, respondents contributed willingly during the study, and girls in Mukaa Sub – County had the same educational opportunities as boys.

1.10 Operational Definitions of Terms
The following key definitions are defined as they are used in the study

Child labor: work done by children under the age of 18 that may damage their physical, social, intellectual, or emotional development and has a significant impact on a child's education process.
Drop out: A drop out in this research is a secondary school female who did not finish her secondary school ordinary level schooling. 
Dropout rate: This is the percentage of females who drop out before finishing four years of secondary school. 
Dropout: refers to dropping out of school before finishing form four.
Early Marriage: This is a circumstance in which females under the age of 18 get married before they reach maturity, causing them to drop out of school before taking their final exams.
Economic factor - in this research, an economic factor is an investment value that influences a person's present and future. Cultural values - In this research, cultural aspects relate to the community's conventional views and values.
Education: A long-term formal process of learning information, skills, and values. Education encompasses all of the procedures that aid in the transformation of an individual's intellect, character, and physical activity. All of these procedures must be completed by girls in order for them to gain knowledge. In the context of female school dropout rates, it is clear that owing to the aforementioned reasons, female students do not go through the whole process of knowledge acquisition.
Factors: are factors that have an influence on phenomena, and the factors in this research are cultural values, poverty, child labor, and parental neglect of girls' education. They have an impact on the dropout rates of females. Dropouts - Conferring to Hussein and Postlewhite (1985), loafers are students who quit schooling before the end of the educational sequence in which they are registered, which might be primary, regular, or progressive level, or even college or campus level.
Girl student - in this research, this term refers to girls in grades one through four of secondary school. 
In this research, early marriages resulted in a significant dropout rate for females in Mukaa sub-county secondary schools. 
Poverty: refers to the situation of low income by parents to assist in supporting the needy females in education in terms of clothes, writing materials, books, feeding programs, and paying school tuition, which might support the dropout of learners in Mukaa sub-county Secondary Schools. 
1.11 Organization of the Study

There are five sections in the research study. The first section includes an introduction and context of the research, a research objectives and questions, research objectives, research questions, the significance of the study, the scope of the study, limitation of the research, delimitations of the study, operational definitions of key terms, and a structure of the study.
The second chapter contains an analysis of relevant literature, which includes an emergence, the impact of cultural values on girls' dropout rates in public secondary schools, the impact of economic hardship on girls' dropout rates in public secondary schools, the impact of child labor on girls' drop - out rates in public day secondary schools, the impact of parental neglect towards education on girls' dropout rates in public day secondary schools, the theoretical framework of the study, and the findings.
In Chapter three, the research approach is given. The fourth chapter introduces, analyses, and examines data. The fifth chapter provides the summary, conclusion, and recommendations of the research. The document concludes with a list of references as well as the instruments used to collect data for the study; a study clearance letter and a research permit from the National Commission for Science, Technology, and Innovation; and a research permit from the National Commission for Science, Technology, and Innovative thinking 
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[bookmark: _Toc87039340] LITERATURE REVIEW
[bookmark: _Toc87039341][bookmark: _Toc57662831]2.0 Introduction
This chapter sought to review the relevant literature on the contributing factors to girl students’ drop out from schools before completion of form four with particular interest to public day secondary schools within the study area. The study focused on the socio – economic factors influence school dropout rate among the girls. Some of the socio – economic  factors identified in this study include; Cultural values on girls’ dropout rate from public Secondary Schools, Poverty and Girl Childs’ dropout from school, the influence of child labour on girl school dropout and lastly, parental neglect towards girls’ education and school dropout rate among the girls. These parameters helped us understand the relationship between dropping out of school rate and various reasons with particular interest to Mukaa Sub-County, Makueni County, Kenya. The main intent of this study was guided by the following set of themes:
i). Cultural values on girls’ dropout rate on public day Secondary Schools.
ii). Poverty on Girl Childs’ dropout from public secondary school.
iii). Influence of child Labour on Girls’ dropout rate from public day School in Mukaa sub-county.
iv). Parental Neglect towards education on Girls’ Dropout Rates from public day Secondary schools in Mukaa Sub – county.
[bookmark: _Toc87039342]2.1 Influence of cultural values on girls dropout rate in public day Secondary Schools
Females leave school at a greater rate in rural regions because families perceive girls' education as pointless after they marry and leave their own home. Holcamp (2019) Mansory (2017) revealed that the primary cause of female school dropout in Afghanistan is early marriage.
Many studies have been conducted on the years and schooling of females, and it has been established that when girls enter puberty, their parents think it is time for them to marry, and they prefer to arrange the marriage rather than continue their education (Molteno et al., 2010). Early marriage of females, according to several empirical research, is connected with dropouts in specific settings. Females' dropout rates may be greater in civilizations where girls leave their parental home following marriage, for example (Ackers et al., 2011). In Bangladesh, Shahidul (2012) observed that females from economically disadvantaged families drop out of secondary school. Cultural conventions and attitudes, according to a research done by (Save the Children, 2015), impede females' education in many developing nations. In many communities, traditional norms and certain religious beliefs prohibit females from making their own choices and expressing their own thoughts. Chege and Sifuna (2016) studied the idea that many cultures favor male education over female education. Kapakasa (2012) studied girls' school retention and found that initiation rites (religious rituals) had a substantial influence on girls' dropout rate when parents are more willing to pay for the ceremony's expenditures than their daughters' education.

According to Abena (2011) and Atayi (2018), parents in Africa are more worried about the role of females at home, and they feel that girls do not need schooling since they are supposed to care for children and make food. According to Falkingham and Baschieri (2016), many Tajik girls solely attend religious lessons, which give them with appropriate skills for future married life, resulting in skillful spouses. Traditional values, however, vary by place; for example, UNESCO (2010) claims that traditional values are stronger in developing-country rural regions than in metropolitan areas, and locals usually do not allow females to leave their families, even for education.Some of the females are coerced into marrying against their will, and if they refuse, they will be killed. Children are married off at an early age in order for their spouses to provide dowries. But how much does it cost, and how long will it last? Despite the failures, the girls lament that they did not escape poverty, and their parents had nothing to show for the dowry. Some parents argue that depriving daughters the right to an education is necessary to prevent them from bringing disgrace to the family via early pregnancy. Others say that women with the same degree of education as males are a shame to the society since they seldom marry, and if they do, it is to a foreigner. Early marriage is the most effective approach for such parents to avoid this while still retaining traditions.

According to Kahise (2013)'s research on the influence of culture on girls' access to secondary school education in Tanzania's Kisarawe area, parents continue to feel that marriage and other household chores are the best alternatives for their female offspring. They also think that sons are accountable for their wives' and children's well-being. This indicates that a girl is exempt from secondary education since her future husband will care after her. As a consequence, when faced with major economic challenges, parents reject girls' education in favour of trusting males to address the issues.

[bookmark: _Toc87039343]2.2 Poverty on Girl Childs’ Dropout from School in Public Day Secondary School
Because participation in schooling may involve a range of expenses, both upfront and concealed, household income has been shown to be a crucial determinant in influencing access to education.
School fees are the most visible expenditures, but there are other hidden costs such as uniforms, transportation, equipment, and the opportunity costs of sending a kid to school.
A range of factors influence household income, such as when children start school, how often they attend, if they must momentarily leave, and when and if they fall out (Croft, 2012: 87- 88). Studies have shown that poverty and school dropout is linked. When it comes to pupils dropping out of school, "the most prevalent main and contributing factor" is poverty, according to Cetera (2012), Gerald (2007), Mutebi (2011), and Andvid (2010). With regard to their children's school enrolment, researchers Mdachi (2011) asked Tanzanian parents and guardians a number of questions concerning their financial situation at the time. He learns that female students from low-income homes are more likely to drop out of school than male pupils. Boys from low-income homes in Tanzania are four times more likely than females to leave school before their sophomore year than vice versa (Mdachi, 2011).

Due to the family's ability to afford housekeepers or hired help or workers, it is less likely that the opportunity costs of girls not being able to help in the home, farm, or earn more income via labor be an impediment to education (Basu, 2009).
According to Maziku (2013), parents' inability to concentrate on their children's education is due to a lack of financial resources at home. Subsistence was the primary use of the available resources. Children whose parents or guardians worked in agriculture, farming, or livestock rising were also more likely to drop out of school, according to the research. Education expenditures both direct and indirect are essential factors in the education of children. Some empirical evidence suggests that the expenditures of teaching a kid, especially school fees, are a key cause of early school dropout. Because parents are often hesitant to pay school fees for their daughters, schooling expenses are occasionally tied to a child's gender. For example, in rural China, 47 percent of females dropped out of primary school owing to their parents' inability to pay school fees, but only 33 percent of boys dropped out. School fees, according to Hunter and May (2012), were a key factor in the dropout rate of 27 percent of boys and 30 percent of girls before finishing secondary school in South Africa.


As per Shovan Ghosh Susmita and Sengupta (2012), the costs of educating for girls in disadvantaged homes in India are likely to be greater, but the benefits are less assured than for boys. According to Lloyd et al., increasing school fees in Kenya increase the chance of dropping out for females but not for boys (2010).Both statistical statistics and empirical study show that children from higher-income families are more likely to remain in school, while children from lower-income families are more likely to never have attended or to drop out once enrolled. Brown and Park's (2010) study in rural China discovered that "poor and credit restricted youths" were three times as likely to drop out of secondary school as other children. Colclough (2009) delves more on the relationship between affluence and school retention. He adds that regardless of a child's level of education (secondary or elementary), poverty is always a tough task to overcome, and many become dropout victims as a consequence. According to his research, maternal poverty is the leading cause of child withdrawals. 

[bookmark: _Toc87039344]2.3 Child Labour on Girls’ dropout in Public Day Secondary School
Often, the term "child abuse" refers to any work that diminishes a kid's ability to grow and develop in a healthy manner. There are a variety of ways in which this might happen, including depriving children the chance to go to school altogether, making it necessary for students to leave early, or requiring that they combine their education with long hours of monotonous employment. According to the United Nations Educational, Scientific and Cultural Organization (UNESCO) (2010), there are around 164 million child workers in the world. More severe and hazardous forms of child labor were also observed in the study, including young girls carrying water and firewood with their moms and boys tending animals and laboring for money. Teenage girls from low-income families are more likely than boys to drop out of school because they spend an average of 37 hours a week working, according to a new study.

Children have the right to be safeguarded from corporate exploitation, as well as from doing any labor that might harm their physical, psychological, spiritual, ethical, or social development, according to the United Nations Committee on the Rights of the Child.The International Labor Organization is known as the ILO. Progress has been made in the area of child labor. Globally, the number of child workers declined from 222 million to 215 million in the period between 2004 and 2008. (Global Report on Child Labour, 2008). It was in 2006 that the International Labor Organization (ILO) set a worldwide goal to abolish forced labor in its most heinous forms by 2016. According to Kenya's National Action Plan (NAP), the worst types of child labor will be eliminated by 2015. (NAP).However, the Kenyan government remains concerned about child labor, particularly in its more extreme forms.

Child labor and schooling in Northern Nigeria were studied by Feigben (2010). Research shows that child labor is a typical practice that benefits the kid's growth. To prepare youths for maturity, they are encouraged to work on family farms and businesses. Child labor was seen as a way of training children, boosting the family's income, supporting children's education, and aiding with household businesses. According to Moyi (2012), socioeconomic position and family structure have a substantial influence on the amount of time children spend working. However, this research focused only on the reasons of child labor, unlike the previous one. In addition, the study did not examine the sorts of work done by children, how child labor impacts children's education, or even legal measures that may be employed to reduce child labor. This year, the Kenyan government revised its National Action Plan for the Elimination of Child Labor to show its strong commitment to eliminating child labor. This may be seen in the establishment of detailed rules and a legal framework for addressing child labor problems, as well as the emphasis on socioeconomic aspects of child labor. Vision 2030, Kenya's national development plan, calls on the government to take steps to alleviate the country's citizens' socioeconomic problems, particularly those who are poor and marginalized. With the support of the FasTrack Initiative (FTI), national policies and laws are being aligned with international treaties pertinent to the abolition of and prevention of child labor, and the National Action Plan is being updated and implemented.

Since teenage women have greater household duties than males, they are more likely to drop out of school (Ricketts, 2013). To send their daughters to secondary school appears unnecessary since secondary school courses, particularly in Tanzania, do not educate young women to go out into the world and earn money. In Tanzania and Rwanda, Ricketts observed that the great majority of modern-day girls and women do not finish secondary school. After a set of objectives for women's full participation in society and the establishment of secondary education as a road for post-secondary learning, women are unlikely to enroll in secondary educational packages together (Ricketts, 2013). For the sake of their families and younger siblings, some children drop out of school. Families in dire financial straits are more likely to experience this. Real-world data show that 90% of youths could continue their education even if their family' financial situation worsened. If the youngster isn't interested in school, then the family's inability to push the child to continue their education will be a key factor in the problem. In the face of a child's lack of interest in schooling, parents find they powerless. Here, instructors and parents will not work together in any capacity.


Due to a mix of poverty, disease, and outdated cultural norms, the right of the female child to an education in Kenya remains elusive (Mwangi, 2014). Many Kenyan children are still unable to attend school, despite the fact that elementary education is free.

Despite the nation's implementation of free primary education, which resulted in a rise in enrolment, a significant number of children, especially girls, remain missing from school for a variety of reasons. These factors include: demands on their domestic work, such as assisting in the care of their younger relatives; child marriage, domestic responsibilities, the death of a mother, and caring for a sick member of the family.

2.4 The Effect of Parental Neglect on Girls' Dropout from Public Day Secondary School

Child neglect is defined as a parental act of omission that includes the rejection or postponement in providing basic requirements such as food, clothes, housing, and education. Child neglect is the most prevalent and significant factor in the growth of a child's personality and cognitive reorganization. Most youths have two primary instructors in their lives: their parents and their teachers at school. Parents are the primary educators of their children until they enter an early childhood environment or begin school, and they continue to have a significant effect on their children's learning throughout school and beyond. There is no general consensus on what level of parental participation is appropriate, but parents' favorable attitude toward their child's education is significant in influencing attendance and academic progress. Turnbull recognized four key parental roles: parents as informative decision makers, guardians as parents, educators, and advocates (Sugai G, Horner RH, Dunlap G, Hieneman M, Lewis TJ, et al., 2010). As a result, we may conclude that parental participation is the most powerful predictor of a child's educational achievement.

Separation, nervousness, frustration, tension, pressure, indifference, antisocial behavior, low self-esteem, isolation, drug use, or a low level of acceptance are some of the characteristics of parents who neglect their kids in any matter, particularly when it comes to their children's essential educational rights (Dufour, et al. 2018).
Regardless, the frequency and length of child neglect have a profound influence on personality distortion and behavioral changes. Increased frequency and duration of child neglect leads to increased behavioral antagonism and poor personality development (Corse, et al. 2010). Parental care has a positive influence on children's personality development. Fathers who have a great relationship with their children are more likely to save their children from child abuse and neglect. Children with caring dads have less social, emotional, and psychological issues. Furthermore, these children will have good academic accomplishment, great self-esteem, and high life happiness (Howarth, 2007). Child neglect is the most common kind of child mistreatment, and there are several parental signs implicated in child neglect. These symptoms include inadequate parenting abilities, an inability to notice attachment issues, and a lack of familiarity with their kids (Hildyard and Wolfe, 2002).

Modern family structures restore traditional family systems. As a result, the primary worry is single-parent households, which often have a poor degree of integration with other family members. As a result, the odds of pupils having less integration and worse grades rise in single-parent a home, which has a detrimental influence on children's behavioral patterns (Centre for Marriage and families, 2005). As a result of child neglect, children are subjected to a variety of physical, cognitive, and verbal constraints, which negatively impact their behavior patterns. The researcher will do a descriptive study to show how youths get emotionally and mentally discouraged, putting them at a higher risk of poor academic performance. Furthermore, neglected children are more likely to have emotional difficulties, poor peer interactions, and juvenile crime (National Research Council, 1993). Neglected children, on the other hand, cannot rely on anybody to supply their fundamental requirements. Because of their despair and poor self-esteem, they become socially isolated. Kid neglect is passed down from generation to generation since the neglected child has poor parenting abilities; hence, this child will apply the same strategy with their own children (Dong, 2014). Emotional and educational neglect accounts for around 25% of child maltreatment. Children who are subjected to parental neglect in terms of educational or emotional maltreatment exhibit a variety of behavioral issues, including aggression, antisocial conduct, defiance, and agitated behaviors (Fabes, et al. 2011). Emotional neglect is one kind of severe and long-term neglect that occurs as a result of poor nurturing, lack of care, recurrent partner alcohol misuse, and insufficient love (Dond, 2014; Iwaniec, et al. 2017).Despite emotional neglect, scholastic neglect is the most serious kind of neglect for children. Although both parents and schools are worried about this, the most crucial factor is that parents are frequently uninterested in teaching their children; therefore they disregard their essential educational right. As a consequence, the kids suffer from a variety of communicative issues, and as a result, they get poor educational marks in school owing to a greater percentage of absence (Thompson, 2012).

According to Mishra and Ep (2014)'s research on the home etiology of school dropout, the importance of family supervisor among the numerous social components that have a significant impact on the growth and advancement of every child. The home environment, financial situation, and socio-educational status of guardians all have an influence on a child's growth phases. Education is an important part of a child's development and a driving force in the process of socialization and personality building. The new study's results strongly support previous research while rejecting crucial traditional etiological determinants of school dropout, notably in poor populations. According to the study, a significant proportion of school dropouts may be averted via increased family education, awareness, and the provision of improved economic opportunities.

 In Kenya's Kiambu County's Lari division, Ojuodhi (2012) studied the impact of economic operations on kids' academic advancement. Several factors, including a lack of parental support, a poor attitude toward learning from parents, and a low level of parental education, were shown to have a detrimental impact on the academic performance of Lari division students. Youths who worked as children were also found to have poor academic records. But the findings of this research did not go far enough in investigating the impact of child labor on children's academic performance. In addition to school absences, poor class attention, and school failure, other problems may be linked to children's involvement in economic activities and, as a consequence, contribute to low academic achievement. Because it wasn't stated as a study's main objective, the study's results revealed what prompted children's economic engagement. A side from health problems, whether children work full-time or mix school and employment, child labor has a substantial impact on education. Children who mix work and education, for example, may be absenteeism, have inadequate time to finish school chores, have poor attention in class due to exhaustion, and this finally leads to low academic accomplishment.

School dropouts are more likely to occur if students are often absent and underachieve academically. To better understand how child work affects free primary education in the Mwea division of Kirinyaga district, Kibugu (2011) performed a research in 2011. Gender participation in child labor, the reasons for and professions pursued by child workers were also examined in this research. Child labor has impacted free primary education, according to the conclusions of the research, since it has decreased enrolment, and because academic performance frequently declines for children who mix job and school. In addition, the research found that the more often youths work, the more likely it is that they would drop out of school before finishing their basic education, and that working as a kid has a detrimental influence on school attendance.
Gender roles in child labor aren't reflected in this research, and the reasons children work aren't reflected in this study either.


Njoroge (2012) investigated the factors that inhibit females from finishing elementary school in Githunguri division, Kiambu district. According to the findings of the survey, child labor was the top reason of female dropout, an issue that touched all of the schools studied. This research, on the other hand, was gender-biased in the sense that it only looked at females. Because the majority of dropouts generally reported come from educationally challenged homes, it is believed that the educational level of parents and school dropouts of children will have a substantial association. These dropouts, in turn, establish a class that is informatively backward in the next group. Irrespective of the demands and characteristics of the people and issues, just establishing educational programs will not result in any change. Policy interventions should concentrate on incorporated parts of school education, with an active corporation of family, community, and school. Cultural factors also contribute to the high percentage of early exit among females. It is often up to parents to decide how they want their daughters to be educated. The economic condition, religious beliefs, and social circumstances of the community in which they reside all have a role. In men communities, traditional cultural practices and attitudes of a particular religion or group may have a significant impact on females' education (Shahidul and Karim, 2015).Female participation rates may be due to a variety of factors, including appalling poverty, financial difficulties, early marriages, and misguided cultural and spiritual notions that teaching a girl kid is a pointless exercise.

2.5 Theoretical framework
A theoretical framework is a group of interconnected concepts based on theories that are relevant to the study under consideration. Three theories guided this study: participation-connection theory (Finn, 1989), Human Capital Theory (Schultz, 1971), and Rumberger's theory of individual perspective (2009).
There is a theory that suggests that more effectively young people give to their school; the more likely they are to see it as a wise choice. The less likely a kid is to drop out of school, the more connected he or she is to it. In this research, the concept was relevant since it focused on the reasons why girls drop out of public mixed high schools. According to the theory's application to the research, female academics' participation in the classroom would have a positive impact on the likelihood of these girls dropping out of school.

Human Capital Theory (Schultz, 1971) on the other hand education gives the women and those who engage in it capacity to change the attitude. For the women, education helps them to change their attitude towards their role in both the household and in the workplace. It gives them a wider range of options for economic activities (Zhan and Sherraden, 2013). This theory was appropriate for this study because educating girls can improve the socioeconomic level, nutritional level, and also cultural value. Protecting girls from dropping out of school increases their social welfare and participation in economic development. Increased productivity and improvements to the skills base in a country supports economic development, as well as social development. Lastly, Rumberger’s theory of individual perspective (2009) gives two perspectives that determine dropouts. These include; the individual perspective and institutional perspective. From an individual point of view, we assume that the problem of dropout lies with the learner himself, such as socioeconomic status, race, ethnicity, and language. The institutional point of view assumes that the issue of abandonment lies within the system of family, school, resources, politics, practices, etc. Lamberger's theory takes into account the individual institutional perspectives that influence dropouts. However, current research focuses only on individual family factors that affect girl dropout rates.  
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[bookmark: _Toc85988847]Figure 2.1: Relationships between the theories employed and specific objectives

[bookmark: _Toc87039345]2.6 Conceptual Framework
The reviewed literature and related theories were used to grow the conceptual context.
The independent factors are the factors that contribute to school dropout, and the reliant variable is girl child school dropout. Cultural factors, poverty, child labor, and parental neglect are all factors to consider. According to the literature review, these factors lead to frequent nonattendance from school, repetition of classes, loss of interest in learning, poor academic performance, and eventually dropping out of school. The expected outcome was dropping out of school. However, intervening factors such as administration policies such as Free Day Secondary Education and the effort made by educational institutions stand in between the self-governing and reliant factors. The superseding factors influence the dependent factors in that, while there are factors that contribute to students dropping out of school, government policies that are improved and learning institutions' efforts to engage students in different motivating learning activities such as nurturing different talents can control the dropout of girls from public mixed day secondary schools. The study demonstrated the link between these factors.
Figure 1 shows a diagram illustrating the relationship between the factors.
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Figure 2.2: The relationship between dependent and independent variables 
It is important to note that in the conceptual context there are two types of variables: dependent and independent variables. "Student dropout" is a dependent variable, and socio-economic factors such as poverty, cultural norms, parental negligence / girl's attitude towards education, and child labor are known as "independent variables". An independent variable is a variable that is manipulated by an invalid dependent variable.





[bookmark: _Toc87039346]CHAPTER THREE
[bookmark: _Toc87039347]RESEARCH METHODOLOGY

[bookmark: _Toc87039348]3.0 Introduction
This chapter discusses the procedures and methods used by the researcher to collect data for the study. These included the research design, study site, target population, selection procedure and sample scope, instruments, research instrument validity and dependability, data collection measures, data analysis, and ethical considerations.

[bookmark: _Toc87039349]3.1 Research Design
The research used a descriptive survey scheme to investigate the factors that lead to girls dropping out of Mixed-day public secondary schools. Descriptive research, as per to Mugenda and Mugenda (2012), is a type of study conducted to generate explanatory information or features about a specific population or occurrence. A descriptive survey research design is a calculated plan that outlines the wide-ranging outline and key structures of the work that will be done in a research study (Mugenda & Mugenda, 2012). The research on the factors that lead to girls dropping out of public day secondary schools is an exercise and situation that already occurs, so the design is suitable for the study. This type of research design is also allowed for the use of both quantitative and qualitative methods.
. 
[bookmark: _Toc87039350]3.2 Area of the Study
The research was carried out in Makueni County's Mukaa Sub-County. The sub-county had 30 public day secondary schools, 5 of which had recently opened. There were two all-girls secondary institutions and the rest were all-boys public secondary schools located in the three zones of Kasikeu, Kimakiu, and Kilome. Mukaa Sub-County was chosen for the resaerch because data showed that the zone had a higher rate of dropouts among girls at all levels of schooling than boys.

[bookmark: _Toc87039351]3.3 Target population
The study's target population included all 28 public day secondary schools, with a total population of 305 girls, 30 Form four class teachers, and 28 principals.

[bookmark: _Toc87039352]3.4 Sampling Procedure and Sample size
Sampling is the selection of some part of an aggregate, universe or totality on the basis of which a judgment or inference about the aggregate is made (Kothari, 2014). This study targeted public day secondary schools in Mukaa Sub – County. The Sub – County had a total of 28 public day Secondary Schools with a total population of 305 girls according to Mukaa DEOS office EMIS (2020). The study employed a random stratified technique, due to the response saturation around the Sub-county in 3 different three zones.  The technique enabled the researcher to obtain a representative sample after stratifying the Sub-County into 3 zones. The three educational zones in Mukaa Sub –County namely: Kasikeu, Kilome and Kiima Kiu. The researcher purposively selected five schools from each zone. Simple random sampling was used to select 20% of 305 girl child students giving a sample of 61 students and 20% of 30 form four teachers giving a sample of 6 teachers and 20% of the principals that gave a sample of 6 principals. Among the 28 public day secondary schools, two schools were double streamed giving the figure of 30 form 4 class teachers. Form 4 class teachers and the principals were included since they were able to provide data on the number of girls who had dropped out of school within the four years course. Purposive sampling targets a group of people believed to be having rich information for the study (Kombo & Tramp, 2005). Mugenda & Mugenda (2003) proposed that 10% to 30% of the target population is appropriate sample size. This study targeted 30% of public day Secondary schools. 
The sample size for this study was determined using Fisher’s formula n= Z²pq / d2,
Where:
n = required sample size
p= 1-q (variance expected in the responses assumed to be 80:20 proportion rate).
Z = Z score value at 95% confidence level (standard value of 1.96)
q = Estimated responses.
d = Level of precision or margin of error at +/-10% (standard value of 0.1).
n== 61
[bookmark: _Toc85988829]Table 3.1: Sample Size for the target population
	Respondents
	Population Size
	Sample size
	Sample (%)

	Girls
	   305
	61
	20

	Form four Class Teachers
	30
	6
	20

	Principals 
	28
	6
	20

	Total
	341
	73
	20%



Source: Mukaa Sub- County Education office (2020)

[bookmark: _Toc87039353]3.5 Research Instruments
Questionnaires were useful in gathering primary data for this study because the respondents could read for themselves and responded to each item. The method was also employed in order to reach a huge number of subjects (Orodho, 2004). There were three sets of inquiry form: one for Form 4 teachers, one for schoolgirls from the 15 selected public day Secondary schools (five schools were chosen from each of the three zones), and one for public school administrators (Principals). Both sets were divided into four sections that sought demographic information, the impact of cultural factors, child labor, poverty, and parental neglect, and attitudes toward girls' dropout. There were both closed and open-ended questions on the questionnaires
[bookmark: _Toc87039354]3.5.1 Pilot Study
A pilot study is a scaled-down version of the proposed study designed to assess the feasibility and logistics of a larger-scale study (Thabane L, Ma J, Chu R, Cheng J, Ismaila A, Rios LP, et al., 2010). A pilot study was conducted in two schools in Mukaa sub-county that were not included in the final study for this research. The pilot involved twenty students from Muani Mixed Day high School and Ngaamba Mixed Day high School. An initial study was conducted to determine the content validity of the questionnaire items. The questionnaire's content was revised prior to data collection.
3.5.2 Research instrument validity

Adams (2013) defines validity as the ability of a data collection instrument or procedure to ration what it is supposed to measure. In this study, validity was defined as the extent to which the instruments met the goals. The researcher sought the assistance of supervisors to verify the validity of the items in the apparatuses as well as their significance to the target people. Their suggestions aided in improving the content's validity. The researcher also conducted a pilot study in one of the division's schools that was not chosen for the study in order to expand face legitimacy.


3.5.3The dependability of research apparatuses

According to Coleman and Brings, as referenced by Ondere (2012), instrument dependability is the possibility that repeating a research procedure or technique would provide the or the same comparable findings. The experiment conducted enabled the researcher to evaluate the clarity of the inquiry form questions, enabling those items determined to be insufficient or ambiguous to be amended in order to enhance the quality of the research instrument and therefore its dependability. The Split-Half reliability testing approach was applied, which divided the pilot request form into two similar halves and produced a correlation coefficient for each half. The researcher employed the research equipment twice in the two controlled schools, with a week between the first and second testing. To determine dependability, Pearson's Product – Moment Correlation Coefficient (r) algorithm was utilized.

Where 
∑𝑥 = overall total odd items report 
∑y = overall total even items report 
∑𝑥y = the figure of multiplication X and Y  
A Pearson produce moment correlation coefficient (r) of 0.70 was observed.
Therefore, the instruments were regarded dependable as stated by Orodho (2008). 

3.6 Data collecting techniques

Mugenda and Mugenda (2012) discovered that, to get correct data, a researcher has to gain maximal co-operation from the respondents. The investigator acquired an introduction letter from Lukenya University and requested authorization from Mukaa Sub-County Education office before embarking on data collecting. The researcher then visited sampled schools to develop relationships with principals. With their consent, researcher administered the students and teacher’s inquiry form then collects them on the same day.

3.7 Data Analysis Techniques
Conferring to Cohen (2009), data scrutiny refers to reviewing what has been gathered in a study or test and drawing deductions and judgments. After getting the full copy of the instruments, the researcher checked over them to confirm correctness and completeness.
The researcher then categorized and sorted completely filled replies using frequency distribution tables. The replies were tabulated according to study questions. The researcher then utilized Numerical Package for Societal Sciences CPU software to assess the numerical data. The data were grouped and summarized by usage of frequency tables and percentages then shown in terms of bar diagrams and pie tables. Means and standard deviations were also employed to analyze data according to the defined goals of the research.

3.8 Ethical concerns

The investigator received go-ahead from administrators in the chosen public Secondary schools before gathering data from the instructors and girls. The respondents were handed the inquiry form and answer them at will without being persuaded by anyone.
They also asked their names not to be included in the inquiry form to guarantee that the survey was approved out without exposing the respondent’s distinctiveness. The results were supplied in keeping with the goals and out of perspective replies were eliminated. All respondents were given a choice to or not to contribute in the research and those who were not agreeable were excused.


[bookmark: _Toc87039355]CHAPTER FOUR
[bookmark: _Toc87039356]DATA ANALYSIS AND DISCUSSION OF FINDINGS
[bookmark: _Toc87039357]4.0 Introduction
In this chapter, the researcher analysed the data pertaining to the socio- economic factors influencing girls’ dropout rate in public day secondary schoolsin Mukaa sub- county, Makueni County. According to Kothari (2014), data has to be presented and analysed in accordance with the laid down processes for the purpose of developing research project. The researcher also presents the table of frequencies for the various variables, before conducting the two sample t-tests in an attempt to address the study objectives. 

[bookmark: _Toc87039358]4.0.1 Response Rate
The sample for this study was 61 students, 6 teachers and 6 principals. All the sampled respondents responded to the questionnaire. This represents 100 per cent response rate which is adequate.
Table 4.1: Instrument response Rate
	Respondents
	Sample size
	               Percentage

	Girls
	61
	                     100

	Class teachers
	6
	                     100

	Principals 
	6
	                     100

	Total
	73
	                     100


Source: Data from the field

[bookmark: _Toc87039359]4.2 Background Characteristics
Before looking at the study objectives, the researcher first looked at the background characteristics of the respondents in relation to girls dropping out of secondary schools. Such demographic characteristics included age category, sex, highest education attained, working experience, school type, school category, whether the student is boarding or not, source of income for the parents, and family size.
[bookmark: _Toc87039360]4.2.1 Age in years
[bookmark: _Toc85988830]Table 4.2: Students age in years
	Students age in years
	Freq.
	Percent

	Between 13- 15 years
	2
	3.28

	Between 16- 18 years
	46
	75.41

	Over 18 years
	13
	21.31

	Total 
	61
	100


The students age in years as presented in table 4.1 shows that those aged between 13-15 years were 3.28 percent, while 75.41 percent were in the age bracket of 16-18 years, with those over 18 years being 21.31 percent. Thus three-quarters of the students were between 16-18 years. An analysis of the class teachers revealed that 66.67 percent of the teachers were in the age bracket of 31-40 years. Regarding the principals one-half of them were aged 41-50 years while the rest were in the age bracket of 51-60 years.

[bookmark: _Toc87039361]4.2.2 School type
[bookmark: _Toc85988831]Table 4.3: School type
	School type
	Freq.
	Percent

	Boarding
	14
	22.95

	Mixed (Day school)
	47
	77.05

	Total 
	61
	100



The school type attended by the students is given in table 4.2, and it shows that students who were in boarding schools were 22.95 percent with those in mixed schools being 77.05 percent. This indicates that more than three-quarters of the schools within the study area were mixed schools.

[bookmark: _Toc87039362]4.2.3 Student category in school
[bookmark: _Toc85988832]Table 4.4: Student category in school
	Student category
	Freq.
	Percent

	Border
	22
	36.07

	Day scholar
	39
	63.93

	Total 
	61
	100


The student category in school attended given in table 4.3, shows that students who were boarders were 36.07 percent with day scholars being 63.93 percent. This indicates that about two-thirds of the students were day scholars.

[bookmark: _Toc87039363]4.2.4 School category
[bookmark: _Toc85988833]Table 4.5: School category level
	School category
	Freq.
	Percent

	County
	12
	19.67

	Sub County
	49
	80.33

	Total 
	61
	100


The school category attended by the students as shown in table 4.4, shows that county schools represented 19.67 percent of the sampled schools while sub-county schools represented 80.33 percent. This indicates that four-fifths of the schools within the study area were sub-county schools.

[bookmark: _Toc87039364]4.2.5 Education level and working experience
[bookmark: _Toc85988834] Table 4.6: Education level
	Class level
	Freq.
	Percent

	Form Two
	5
	8.2

	Form Three
	9
	14.75

	Form four
	47
	77.05

	Total 
	61
	100



The education level of the students is provided in table 4.5 and it shows that 8.2 percent of the students were in form two, 14.75 percent were in form three while 77.05 percent were in form four. Hence more than three-quarters of the students were in form four. An analysis of the class teachers showed that 83.33 percent of them had attained a bachelor’s degree in education, and all of them had a working experience as a class teacher in the same school of more than three years. This shows that the can provide credible information regarding the girl child as they have been long enough in the education system and also within the school setup.  

For the principals 66.67 percent had attained bachelor’s degree in education and 33.33 percent had master’s degree in education. As for the familiarization with the school environment 83.33 percent of the principals had been a principal in the same school, they were interviewed for 2-4 years, demonstrating that the understood the nature of the students most of the challenges the girl child faces in the study locality.

[bookmark: _Toc87039365]4.2.6 Employment status
[bookmark: _Toc85988835]Table 4.7: Employment status of parents
	Employment status
	Freq.
	Percent

	Peasant Farmer
	30
	49.18

	Businessman/woman
	7
	11.48

	Employed
	15
	24.59

	Not employed
	9
	14.75

	Total 
	61
	100



The employment status of the parents or guardians of the students as presented in table 4.6 shows that 49.18 percent of them were peasant farmers, 11.48 percent were business persons, 24.59 percent were employed, while 14.75 percent were unemployed. Thus about one-half of the parents who were supposed to provide the girl students were peasant farmers.

[bookmark: _Toc87039366]4.2.7 Family size
[bookmark: _Toc85988836]Table 4.8: Family size
	Children number
	Freq.
	Percent

	1 - 3
	12
	19.67

	4 and above
	49
	80.33

	Total 
	61
	100



The family size as measured by the number of children within the family in table 4.7, shows that 19.67 percent of the families had 1 to 3 children, while 80.33 percent of the families had 4 or more children. Thus four-fifths of the families had more than three children.

[bookmark: _Toc87039367]4.2.8 Gender of the respondents
Pertaining to the sex of the principals, 66.67 percent of them were males while 33.33 percent were female. Hence the one-third rule for either gender to be in leadership or administrative position was adhered to in the study area of Mukaa sub-county.

[bookmark: _Toc87039368]4.2.9 Two sample test for girls dropout by binary background variables
[bookmark: _Toc256415395]The researcher further proceeded to conduct a t-test for girl’s dropout in relation to the binary variables as presented in table 4.8. The table shows that boarding schools had a mean girl child dropout of 9.86 while the mixed day schools had a mean girl child dropout of 5.96. The difference in the two samples was 3.90 and was statistically significant at the 5 percent level of significance. This indicates that on average 10 girls dropped out of the boarding schools and 6 girls dropped out of the mixed day schools. Hence greater dropout of girls was witnessed in boarding schools compared to mixed day schools. 
Table 4.8 further shows that students who were boarders had a girl dropout mean of 9.73 while the day scholars had a mean girl child dropout of 5.23. The difference in the two samples was 4.50 and was statistically significant at the 5 percent level of significance. Hence a greater number of girls who are boarders dropped out of school compared to the day scholars. 

 
[bookmark: _Toc85988837]Table 4.9: Two Sample T-Test with Equal Variance for background characteristics
	Variable name and T-statistics
	Girls dropout

	School type (T-statistics)
        Boarding mean
        Mixed day mean
	3.90*
9.86
5.96


	Student category in school boarding or day (T-statistics)
        Boarders mean
        Day scholar mean
	4.50*
9.73
5.23

	
School category level (T-statistics)
        County mean
        Sub-county mean
	
0.91
7.58 
6.67

	
	

	Number of children (T-statistics)
        1 – 3 children mean
        4 and above children mean
	2.05
8.50
6.45


Note: * and ** indicates 5 and 10 percent level of significance respectively

[bookmark: _Toc87039369]4.3 Influence of cultural norms on girls dropout rate in public day Secondary Schools
The first objective sought to establish the influence of cultural norms on dropout rates of girls in public day Secondary schools in Mukaa Sub-County
 
[bookmark: _Toc85988838]Table 4.10: Cultural values that lead to girl students dropping out from schools
	
	Freq
	percent

	Early Marriage
	20
	32.79

	Early pregnancies
	37
	60.66

	Peer pressure
	16
	26.23

	Poverty
	26
	42.62

	FGM
	4
	6.56

	Male chauvinism
	4
	6.56



Table 4.9 gives the cultural norms which lead to girl students dropping out of school as provided by the students. The table shows that 32.79 percent of the students agreed that the girl child drops out of school due to early marriage; 60.66 percent said is due to early/unwanted pregnancies; 26.23 percent said is due to peer pressure; 42.62 percent opined that is due to poverty; while only 6.56 percent of the students agreed the dropout is due to female genital mutilation (FGM) and male chauvinism.

[bookmark: _Toc85988839]Table 4.11: Two Sample T-Test with Equal Variance for cultural norms
	Variable name and T-statistics
	Girls dropout

	Early marriage (T-statistics)
        No mean
        Yes mean
	2.31
7.61
5.30


	Early unwanted pregnancies (T-statistics)
        No mean
        Yes mean
	2.57*
5.29
7.86

	
Peer pressure (T-statistics)
        No mean
        Yes mean
	
2.65
6.16
8.81

	
	

	FGM (T-statistics)
        No mean
        Yes mean
	2.25
7.00
4.75

	
Male chauvinism (T-statistics)
        No mean
        Yes mean
	
0.38
6.88
6.50


Note: * and ** indicates 5 and 10 percent level of significance respectively

After looking at the frequency distribution of the various indicators of cultural norms, the researcher conducted the two sample t-test for girl’s dropout on each of the binary measures as shown in table 4.10. Of particular importance is the mean dropout for girls who reported early or unwanted pregnancies with a value of 7.86, while those who didn’t support had a mean dropout for girls of 5.29. The mean difference between the two groups was 2.57 and was statistically significant at the 5 percent level of significance. This indicates that the cultural norm of early/unwanted pregnancies has a greater influence on girl child dropout from secondary schools. 

All the school principals agreed that cultural values could affect girl child education and consequently dropping out of school. In terms of some of the cultural values common in the surrounding and how they lead to school dropout, the principals mentioned early marriages and teenage/early pregnancies, with one of the school principal clarifying that, ‘girls tend to be drawn to early marriages which consequently lead to school dropout due to the belief that girls after being educated will eventually get married hence losing family resources’. This is similar to findings by Molteno et al., (2010) that parents consider it is time for them to be married and tend to arrange the marriage instead of continuing schooling. Yet another school principal added that is due to, ‘the belief that girls should not be educated thus lack of value on girls compared to boys on education and hence the parents are not committed to them’.

In order to reduce cases of school dropout rate among the girls as a result of cultural values in the area, one of the school principals gave a need to, ‘create mass awareness on the importance of educating a girl child by sensitizing people that education is for all children regardless of gender’. In the same vein, another school principal laid emphasize on, ‘sensitization of the local community and the girl child working with the local leaders on the significance of education’.

[bookmark: _Toc87039370]4.4 Child Labour on Girls’ dropout in Public Day Secondary Schools 
Objective two sought to determine the influence of child labour on girls’ dropout rate in public day Secondary Schools
[bookmark: _Toc85988840]Table 4.2: House duties /responsibilities can influence girls drop out of school

	House duties /responsibilities can influence girls drop out of school
	Freq.
	Percent

	Yes
	12
	19.67

	No
	49
	80.33


Regarding whether house duties or responsibilities do influence girls dropping out of school, table 4.11 shows that 19.67 percent of the students agreed and they even added the students fail to complete form four. The researcher proceeded to conduct a two sample t-test for the two categories as shown in table 4.12. The mean girl dropout for those who thought house chores influence girls dropout was 8.08, while for the students who didn’t think house chores can influence girls dropout was 6.55. The difference in the two categories was 1.53 and was not statistically significant at the 5 percent level of significance. Hence, the perception of the students on the influence of house chores on girl’s dropout does not differ significantly on the average number of girl’s dropout. 
[bookmark: _Toc85988841]Table 4.13: House duties /responsibilities can influence girls drop out of school
	Variable name and T-statistics
	Girls dropout

	House duties (T-statistics)
        Yes mean
        No mean
	1.53
8.08
6.55



[bookmark: _Toc85988842]Table 4.14: Two Sample T-Test with Equal Variance for child labour
	Variable name and T-statistics
	Girls dropout

	Fetching water (T-statistics)
        No mean
        Yes mean
	0.30
6.95
6.65


	Collecting firewood (T-statistics)
        No mean
        Yes mean
	0.13
6.81
6.94

	
Cooking (T-statistics)
        No mean
        Yes mean
	
1.81
5.93
7.74

	
	

	Washing utensils (T-statistics)
        No mean
        Yes mean
	1.23
6.21
7.44

	
Grazing/herding (T-statistics)
        No mean
        Yes mean
	
3.92*
7.56
3.64


	Cleaning compound (T-statistics)
        No mean
        Yes mean
	1.94
6.44
8.38

	
Cultivation (T-statistics)
        No mean
        Yes mean
	
1.57
7.19
5.62


Note: * and ** indicates 5 and 10 percent level of significance respectively

The two sample t-test presented in table 4.13 does indeed confirm our earlier findings that the house chores do not have any influence on girl child dropout in the study area. However it should be noted that house chores does not necessarily represent child labour, but rather a way of equipping the children with skills for their future. In the same note, one of the school principals noted that, ‘the girls should be guided to grow both academics and family duties are important in life as they should know that after school they will have to fit in the societal values and family is key’. Yet still, another school principal observed that, ‘this makes them to be hardy for the challenges awaiting them in the future’. On the contrary just like one of the class teachers put it, ‘engaging in income generating activities such as casual labour and working in hotels consume the girls time hence low performance, others end up dropping out of school to venture into income generating activities fully’. 

All the school principals consented that child labour is a common problem in our society and they it is a causal factor leading to girl students’ dropping out from school. The reason for this according to one of the school principal was, ‘most of the parents are poor or aged and will rely on their children to provide for them and other siblings’. Another added that, ‘most parents see girls as an easy way of getting fees for their boy child and their upkeep too by sending them to work as house helps in Nairobi and other major towns’. Yet still another school principal noted that, ‘students might be used to do some casual jobs in order to get daily meal or due to poverty some girls tend to drop school to search for jobs such as house helps’.

[bookmark: _Toc87039371]4.5 Poverty on Girl Childs’ Dropout from School in Public Day Secondary Schools
The third objective assessed the influence of poverty on girls’ dropout rate from secondary Schools

[bookmark: _Toc85988843]Table 4.15: lack of school fees as the cause for dropout
	Lack of school fees as measure for poverty
	Freq
	Percent

	No 
	38
	62.3

	Yes 
	23
	37.7


Table 4.12 gives the measure for poverty being lack of school fees; 62.30 percent of the student didn’t lack school fees while 37.70 percent lacked school fees.
[bookmark: _Toc85988844]Table 4.16: Lack of school fees on girl child dropout
	Variable name and T-statistics
	Girls dropout

	Lack of school fees (T-statistics)
        Didn’t lack school fees mean
        Lacked school fees mean
	2.26**
6.00
8.26


Note: * and ** indicates 5 and 10 percent level of significance respectively
Table 4.13 revealed that students who didn’t lack school fees had a mean girl dropout of 6.00 while those who lacked school fees had a mean dropout for girls of 8.26. The mean difference for the two samples was 2.26 which were statistically significant at the 10 percent level of significance. This indicates that lack of school fees as a measure for poverty has an adverse effect on the girl child dropout from school. The study findings are in line with findings by Lloyd et. al. (2010) who found that in Kenya, higher school fees increases the likelihood of dropping out for girls. In addition, they conform those by Hunter and May (2012) that school fees were significant reason for the dropout rate of 27% of boys but 30 % of girls before secondary school graduation in South Africa. In the same note, one of the class teachers said that ‘due to high poverty levels some girls get employed as house helps with pressure from their parents/guardians hence ruining their academic life’.

The school principals employ a number of strategies to control girl students from dropping out in your school. According to the school principals these include getting to talk to the girls in general and singling out those with unique problems; having an effective guidance and counselling; parental involvement, ministry and government intervention; keeping them in school by soliciting for their fees from various stakeholders, and taking care of their personal needs in hygiene through assisting them with sanitary towels 

[bookmark: _Toc87039372]4.6 Parental Neglect towards Education on Girls’ Dropout in Public Day Secondary Schools
The fourth objective sought to establish the influence of parental neglect towards education on dropout rate of girls in Public Secondary Schools.
[bookmark: _Toc85988845]Table 4.17: Extent parental involvement enhance the retention of girls in secondary school
	[bookmark: _Toc76577431]Extent parental involvement enhance the retention of girls in secondary school
	Freq
	Percent

	Great

	37
	60.66

	Fair

	24
	39.34



Regarding the extent to which parental involvement enhance the retention of girls in secondary, table 4.13 shows that 60.66 percent of the students revealed that parental involvement enhances retention to a great extent while 39.34 percent of the students noted parental involvement have a fair enhancement on retention of girls in schools. This indicates that parental involvement is crucial for the retention of girl child in school and the converse is also true for girl child dropout.


 
[bookmark: _Toc85988846]Table 4.18 : Parental involvement on girl child dropout
	Variable name and T-statistics
	Girls dropout

	Parental involvement (T-statistics)
        Great mean
        Fair mean
	2.65*
5.81
8.46


Note: * and ** indicates 5 and 10 percent level of significance respectively

The two sample t-test for girl child dropout by the extent of parental involvement as presented in table 4.15 shows that for parents who have great involvement the girl child dropout rate is on average 5.81, while for those whose parental involvement is fair, the average girl child dropout was 8.46. The difference in the two categories was 2.65 and statistically significant at the 5 percent level of significance. This indicates that when great parental involvement had a lesser effect on the girl child dropout compared to parents who are fairly involved. Thus just as one of the class teachers observed, there is need for ‘advising parents to take active involvement in children’s education’. Yet still another class teacher added that, there is need to ‘encourage most girls to be free with those who provide guidance and counselling in their school when they have challenges related to those that may lead to high dropout rate’. 

All the school principals were in agreement that parental neglect towards the girl child education does lead to school dropout in their school. Their reasons for these practices were due to poverty, illiteracy, lack of information, ignorance and cultural ties within the family settings. Similar deductions were made by Mawere (2012) in his study indicated that the high rates of girl child dropouts have been attributed to various factors including abject poverty, economic hardships, early marriages and the mistaken religious and traditional beliefs that educating a girl child is a waste of resources. However, the school gives assistance to girl students who risk dropping out of school due to parents neglect towards education though giving the girls scholarship to complete their secondary education, providing for their basics especially personal items like sanitary towels on termly basis, and guidance and counselling programme in school. The method(s) they have been using to identify and select the needy and deserving students in this category includes picking on the bright and needy students, guided by fee balances, talking to girls directly to understand their issues, use of guidance and counselling office and class teachers, and identifying them through the area provincial administration.










[bookmark: _Toc87039373]CHAPTER FIVE
[bookmark: _Toc87039374]SUMMARY, COCLUSION AND RECOMMENDATIONS
[bookmark: _Toc390870460][bookmark: _Toc394405930][bookmark: _Toc424561175][bookmark: _Toc87039375]5.0 Introduction
This chapter summarizes, discusses and makes conclusions on the findings of this study in relation to the study objectives. It also discusses the recommendations for further research as well as recommendations for policy and practice.

[bookmark: _Toc501377264][bookmark: _Toc525151264][bookmark: _Toc87039376]5.1 Summary of Findings
The current study was guided by four objectives namely to establish the influence of cultural norms on dropout rates of girls; determine the influence of child labour on girls’ dropout rate; assess the influence of poverty on girls’ dropout rate; and establish the influence of parental neglect towards education on dropout rate of girls in Public Secondary Schools in Mukaa sub-county. The study findings showed that more than three-quarters of the schools within the study area were mixed schools, four-fifths of the schools were sub-county schools and about two-thirds of the students were day scholars. Only about one-quarter of the parents/guardians were employed while one-half of the parents were peasant farmers and the one-third rule for either gender to be in leadership or administrative position was adhered to in the study area of Mukaa sub-county. A greater number of girls dropped out in boarding schools compared to mixed day schools, and in essence more girls who dropped out were boarders compared to the day scholars.

Only the cultural norm of early/unwanted pregnancies had a significant influence on girl child dropout from secondary schools. Child labour is a common problem in the society and it is a causal factor leading to girl students’ dropping out from school, although house chores do not have any influence on girl child dropout in the study area. Lack of school fees as a measure for poverty had an adverse effect on the girl child dropout from school. Parental neglect towards the girl child education does lead to school dropout in their school, with great parental involvement having a lesser effect on the girl child dropout compared to parents who are fairly involved. 

[bookmark: _Toc501377265][bookmark: _Toc525151268][bookmark: _Toc87039377]5.2 Conclusions
From the study findings the following conclusion can be drawn:
Being in a boarding facility is related to greater dropout rate for girls compared to being a day scholar in a mixed day school.
Cultural values of early pregnancies and early marriages have an influence the girl child dropout due to the belief that girls after being educated will eventually get married which according to some parents it’s a waste of family resources.
Engaging in income generating activities such as casual labour and working in hotels consume the girls time hence low performance, others end up dropping out of school to venture into income generating activities fully, however house chores are important for the children. Due to high poverty levels some girls get employed as house helps with pressure from their parents/guardians hence ruining their academic life. 
An increase in the extent of parental involvement is crucial for the significant reduction in the girl child dropout.

[bookmark: _Toc501377266][bookmark: _Toc525151272][bookmark: _Toc87039378]5.3 Recommendations
Emanating from the study findings and the conclusions thereof, this study recommends that:
i). In order to reduce cases of school dropout rate among the girls there is need to create mass awareness on the importance of educating a girl child by sensitizing the local community and the girl child working with the local leaders on the significance of education for all children regardless of gender. 
ii). Girls should be guided to grow both academics and family duties as they important in life to make them to be hardy for the challenges awaiting them in the future since they will have to fit in the societal values and family after school.
iii). There is need for keeping girls in school by giving the girls scholarship and soliciting for their fees from various stakeholders to complete their secondary education, and taking care of their personal needs in hygiene through assisting them with sanitary towels. 
iv). Parents need to be advised to take active involvement in children’s education while girls are encouraged to be free with those who provide guidance and counselling in their school whenever they have challenges which may lead to high dropout rate.

[bookmark: _Toc525151276][bookmark: _Toc87039379]5.4 Suggestions for Further Research
i. Future studies may be conducted to ascertain the girl dropout rate for providing and sustenance of the boy child.
ii. There is need for a study to be conducted on the influence of sanitary towels on academic performance and graduation rates.
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[bookmark: _Toc87039382][bookmark: _Toc83294736]APPENDIX I
[bookmark: _Toc87039383]LETTER OF AUTHORITY FROM THE UNIVERSITY

DR. PAUL MWANIA PhD
REGISTRAR ACADEMICS AND STUDENT AFFAIRS,
 LUKENYA UNIVERSITY

Dear Sir,
RE: AUTHORITY TO  CARRY OUT RESEARCH IN MUKAA SUB – COUNTY.

It is my pleasure to take this opportunity to request your office to grant me permission to conduct research on the topic entitled: ‘Socio- Economic factors Influencing Girls Dropout rate in Public Day Secondary Schools in Mukaa Sub- County, Makueni County, Kenya’. This will contribute significantly towards the completion of my masters’ Degree course.
Thank you in advance for considering my request.

Yours faithfully,

Johnstone Muia Ndivo



[bookmark: _Toc87039384][bookmark: _Toc76577433]APPENDIX II
[bookmark: _Toc87039385] INTRODUCTORY LETTER
TO WHOM IT MAY CONCERN
Dear Sir/Madam,
RE: REQUEST FOR CONDUCTING RESEARCH IN YOUR SCHOOL
I am a postgraduate student at Lukenya University pursuing Masters’ Degree of Education in Educational Administration and Planning. I am conducting academic research on the  topic entitled:  Socio-Economic factors Influencing Girls’ dropout rate in public Secondary Schools In Mukaa Sub – County,Makueni County. It is my request that you allow me conduct the study in your school. I will use questionnaires which are designed on for the purpose of collecting data for academic research. The identity of the person proving information and the information itself will be kept confidential. The information you will provide will solely be used in this research.





Yours faithfully,


Johnstone Muia Ndivo

[bookmark: _Toc87039386][bookmark: _Toc76577434]APPENDIX III
[bookmark: _Toc87039387]STUDENTS’ QUESTIONNAIRE

Introduction
The questionnaire seeks to obtain information that will enable the researcher to investigate Contributing factors to girls’ dropout rate in public secondary schools in Mukaa sub – county, Makueni county. You are invited to participate and answer the questions as honestly as possible. The Information you provide will be used only for the purpose of research and will be kept confidential. Therefore do not write your name on this paper. Please note that there is no correct or wrong answer to these questions but only what is appropriate to you. Indicate what is most appropriate to you by ticking or filling in the blank spaces where you are required to do so. 
Background Information
Please indicate your response using a tick ( )
Introduction 
This questionnaire aims to get the data/information that shall enable the researcher to investigates the contributing factors to girls’ dropout rate in the public secondary schools in Mukaa sub-county, Makueni county. You are therefore, asked to be part of the respondent in the study. Any information that you will give/provide shall be served with purpose of the study aand the information shall  remain private and confidential. If you accept to take part in the study, you are requested not to write your name, there is no right or wrong answer or statement, so kindly choose any answer that you think is appropriate to you. Tick or fill in the blank spaces. 
Please indicate your response using a tick  
1. Indicate your aged (years)
12 years 		[	]
13-15 years 		[	]
16-18 years 		[	]
Above 18 years 	[	]	
2. Type of your school 
Boarding mixed		[	]
Boarding single gender 	[	]
Mixed day			[	]
Mixed boarding 		[	]
3. State the category of your school 
Sub-county school 			[	]
County school 			[	]
National School 			[	]
4. Which school  do you  attend 
Boarding			[	]
Day  				[	]
5. Indicate your class 
Form 1			[	]
Form 2			[	]
Form 3 		[	]
From 4			[	]

5. What is the source of income for your parents / Guardians? 
a) Peasant Farmer        (  )                                                       
  b) Businessman/woman    (  )
  c) Employed    (  )
  d) Not employed (  )
6. How many children are there in your family? 
1-3     (  )
4 and above   (  )
Objective 1: The influence of cultural norms on dropout rates of girls in public day Secondary schools in Mukaa Sub-County
7. From your point of view what are some of the cultural sets/values that causes girl learners to drop out of secondary school? 
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. How many female learners have you witnessed or seen dropping out of school (your school)? ..................................................................................................................................
9. What do you think our government should do to reduce the girls drop outs in secondary schools? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….

Objective 2: The influence of child labour on girls’ dropout rate in public day Secondary Schools
12. Do you usually assist your parents/guardian with home duties when not in school? 
Yes (   ), 
No (   ).
13. If yes, specify the nature and kind of duty/duties you perform at home?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
14. Give reason(s) why you are the only suitable person to perform the work/duties listed above
---------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------------
15. Are you comfortable doing the tasks/duties named in (12) above? 
Yes (   )
 No (   )
16. If NO in (14) above give reason(s)
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
17. In your own opinion, do you think being involved in house duties /responsibilities can influence girls drop out of school and even fail to complete form four?  
Yes (   )
No (    )
18.  If Yes in (16) above gives reasons to justify your answer
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………...........................................................................................................................................................................................
Objective 3: The influence of parental neglect towards education on dropout rate of girls in Public Secondary Schools.

19. Indicate if your parents/ Guardians are involved in your secondary education.          
Not sure 	[	]
No 		[	]
Yes  		[	]
20. To what extent does parental involvement impact/enhance the retention of girls in secondary school? 
Great   (  )
Fair     (  ) 
None  (  )
21. State the size of your family ……………………………………………………………………………………………… 
22.  From your point of view do you think that the family size can impact the girls school performance 
													
Objective 4: Role of poverty on girls’ dropout rate from secondary Schools
23. How many students are in your form IV class this year 2021? 



Male                 Female                           Total 
2. How many girls were admitted in form one together you? 
……………………………………………………………………………………………………. 
In case there is a decrease in the number of girls in our school, what might be the cause of the decrease?




    Dropout                       Married                       Expulsion                       Repetition 



      Transfer to other schools                 Lack of school fees                       I do not know 
     
. In case there is a increase in the number of girls in our school, what might be the cause of the increase? 

     A lot of enrollment in our school                schools transfer		Reduced fees 


     Streams increment            

Others, specify ………………………………………… 
3. Indicate the reason why the girls dropped out of school.  (Use tick √ )
	Reason for dropping out
	Number of Students

	1. Moving to another place of residence   
	

	2. Early marriage   
	

	3. Lack of essential items
	

	4. Illness   
	

	5. Distance from home to school
	

	6.Lack of school fees  
	

	7.Cultural attitudes towards formal education   
	



4. Would your relative or friend who dropped out of school come back complete the education?  (Indicate her feelings with a tick (√) against your choice(s). 

  Want to go back to school                                  Do not want to go back to school  


  Feel bitter and dejected                                       does not care about school  

5. In your opinion, what do you think should be done to reduce girls’ dropout rates in Secondary Schools? 
…………………………………………………………………………………………………………………………………….……………………………………………………………………………………………………………..………………………………………………………………………. ……………………………………………………………………………………………. 
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[bookmark: _Toc87039389] QUESTIONNAIRE FOR FORM 4 CLASS TEACHERS
Introduction 
This questionnaire aims to get the data/information that shall enable the researcher to investigate the contributing factors to girls’ dropout rate in the public secondary schools in Mukaa sub-county, Makueni County. You are therefore, asked to be part of the respondent in the study. Any information that you will give/provide shall be served with purpose of the study and the information shall remain private and confidential. If you accept to take part in the study, you are requested not to write your name, there is no right or wrong answer or statement, so kindly choose any answer that you think is appropriate to you. Tick or fill in the blank spaces. 
Please indicate your response using a tick  

State your age (years)
	20-30
	[     ]

	31-40
	[     ]

	41-50
	[     ]

	51-60
	[     ]


State your level of education 
a)  PhD                                     (  )
 b) Masters’ degree in Ed        (  )
 c) Bachelor’s degree in Ed    (  )
d) Diploma                            (  ) 
For how long have you served as a class teacher in this school (years)? 
	Below 2 years 
	[     ]

	3-4 
	[     ]

	More than 4
	[     ]


How long have served as a teacher in this school? 
	Below 2 years 
	[     ]

	3-4 
	[     ]

	More than 4
	[     ]


How many female learners are in this school? 
 
…………………………………………………………………………………………………………………………………………………

Objective 1: The influence of cultural values on dropout rates of girls in public day Secondary schools in Mukaa Sub-County
7. From your point of view what are some of the cultural sets/values that causes girl learners to drop out of secondary school? 
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. How many female learners have you witnessed or seen dropping out of school (your school)? ..................................................................................................................................
9. What do you think our government should do to reduce the girls drop outs in secondary schools? …………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………….
Objective 2: The influence of child labour on girls’ dropout rate in public mixed day Secondary Schools
1. Can child labour lead to dropout of girl students from secondary school?

(a) Yes  (  )
(b) No  (  )
2. If Yes in (1) above, explain to what extent child labour can ruin academic life of young girls in the society.
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
3. In this section, the study is interested in your view about the kind of labour activities students engage into and how they interfere with their academic performance. Answer using a tick to mark the appropriate response that best fit your opinion. The categories are:
1 – Strongly Agree, 2 – Agree, 3 – Neutral, 4 – Disagree, 5 – Strongly Disagree
	
	Child labour activities
	1
	2
	3
	4
	5

	1
	Engaging in child labour activities largely affects academic performance of the students in this school
	
	
	
	
	

	2
	Engaging in hawking, casual labour and other informal activities.
	
	
	
	
	

	3
	Engaging in farming activities such as cultivating, looking after animals and sand harvesting affects the students’ performance if not properly coordinated
	
	
	
	
	

	4
	Engaging in fetching firewood  and weaving baskets for sale consuming the students study time and therefore poor academic performance
	
	
	
	
	

	5
	Working in hotels and other eatery joints along Mombasa road results in poor academic performance and consequently school drop out
	
	
	
	
	



Objective 3: The influence of parental neglect towards education on dropout rate of girls in Secondary Schools.

19. Indicate if parents/ Guardians in your class are involved in their girls’ education?
a) Yes                    (  )         
 b) No                     (  )        
20. To what extent does parental involvement impact/enhance the retention of girls in secondary school? 
Greater (  )
Fairer     (  ) 
21. In your own opinion does family size affect parent involvement in girls’ academic and learning process?  ……………………………………………………………………………………………… ………………………………………………………………………………………………
Objective 4: Role of poverty on girls’ dropout rate from secondary Schools
1. How many students are in your class this year 2021? 



Male                 Female                           Total 
2. How many of those who were admitted in form one are still in your current class? 
……………………………………………………………….. 
Objective 4: Role of poverty on girls’ dropout rate from secondary Schools
23. How many students are in your form IV class this year 2021? 



Male                 Female                           Total 
2. How many girls were admitted in form one together you? 
……………………………………………………………………………………………………. 
In case there is a decrease in the number of girls in our school, what might be the cause of the decrease?




    Dropout                       Married                       Expulsion                       Repetition 



      Transfer to other schools                 Lack of school fees                       I do not know 
     
. In case there is a increase in the number of girls in our school, what might be the cause of the increase? 

     A lot of enrollment in our school                schools transfer		Reduced fees 


     Streams increment            

Others, specify ………………………………………… 
3. For those who dropped out of school; what was the reason and how many? (Use tick √ )
	Reason for dropping out
	Number of Students

	1. Moving to another place of residence   
	

	2. Early marriage   
	

	3. Lack of Uniform  
	

	4. Illness   
	

	5. School very far from home  
	

	6.Lack of school fees  
	

	7.Cultural values towards formal education   
	



4. In your opinion as a class teacher, what do you think should be done to reduce dropout rate among the girls in Secondary Schools? 
[bookmark: _Toc76577436]…………………………………………………………………………………………………………………………………….……………………………………………………………………………………………………………..………………………………………………………………………. …………………………………………………………………………………………….
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Introduction
The aim of this questionnaire is to find out the factors contributing to dropout of girl students from public secondary school in Mukaa Sub - County. Your results will be useful in arranging and plan potential answers for the issue. Your reactions will help the administration and organization of schools to comprehend the reasons for young lady understudy's dropout in auxiliary schools in Mukaa Sub-County. The discoveries of the review will likewise help in decreasing young lady understudies from exiting auxiliary schools in Mukaa Sub - County and the country overall. Would you mercifully invest a portion of your valuable energy to fill in this poll? The data you give in this poll will consider morals in research by keeping up with secrecy. 
Background Information
Give your age (years) 
	Below 30 
	[       ]

	31-40
	[       ]

	41-50
	[       ]

	51-60
	[       ]


 
Indicate your age 
Female 		[       ]
Male 			[       ]
Give your highest academic level 
Tertiary 		[	]
Degree 		[	]
Post graduate 		[	]
Any other state					

For how long have you served here? 
Below 2 years 
2-4 years 
Above 4 years 

When did you start to serve as a principal in this school? 
……………………………………………………………………………………………………………………………………………….
 6 Approximately how far do the students learning in your school come from?
  0-2 km   (  ),
  2 – 5 Km (  ),
  5 – 7 Km (   ),
 7 km and above (  ).
 Others, Specify……………………………………
7. According to you as the principal of the school, can cultural values affect girl child education and consequently dropping out of school?. 
(a) Yes (   )
(b) No (    )
8. If Yes in (7) above, name some of the cultural values common in the surrounding and mention how they lead to school dropout.
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
9. What do you think can be done to reduce cases of school dropout  rate among the girls as a result of cultural values in this area?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
10. Does parental neglect towards the girl child education lead to school dropout in your school?
(a) Yes (   )
(b) No  (    )
10. In Your own opinion, what can be the reason (s) behind this practice?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
11. Is there any assistance the school can give to girl students who risk dropping out of school due to parents neglect towards education?
(a) Yes (   )
(b) No (    )
Specify the kind of assistance/ programme they are benefiting from………………………………………………………………………………………………
……………………………………………………………………………………………………
 12. How many girls have been benefited from the programme in the last four years……………………………………………………………………………………
13. State the method(s) you have been using to identify and select the needy and deserving students in this category
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
!3. Child labour is a common problem in our society. Do you think it is a causal factor leading to girl students’ dropping out from school?. Give reasons;
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
14. Is it possible for the girls to balance academics and family duties and still succeed in academics?. Give suggestions;
………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
 15. What are the negative consequences of girl students who drop out from your school?
………………………………………………………………………………
16. What are the school’s strategies you may adapt to control girl students from dropping out in your school? ------------------------------------------------------------------------------------------
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