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[bookmark: _Toc85719029]ABSTRACT
Discipline among students is a key aspect towards academic achievement. However, majority of public secondary schools are threatened by lack of discipline among their students. More so, in the field of academia, few studies have attempted to ascertain the relationship between discipline and the academic performance of students. Student discipline remain key component in attaining positive outcomes in schools. Besides having numerous initiatives by the Government of Kenya through the Ministry of Education (MoE) in addressing school indiscipline, such cases remain at a crucial area to conduct further research.The purpose of the study will examine effects of discipline forms on students’ academic performance in public secondary schools in Gucha South Sub-County, Kenya. The objectives of the study were: to determine the effect of truancy on students’ academic performance, to assess the effect of examination cheating on students’ academic performance, to examine the effect of vandalism on students’ academic performance and to establish extent the effect of homework on students’ academic performance. The study adopted the social learning theory. The study targeted15 schools, 15 Deputy principals,15 guidance $ counselling HODS ,780 students and 1 SQASO. Out of a target population of 811 respondents, a total of 109 respondents were selected for the study. The study adopted a descriptive survey design. Questionnaires and scheduled interviews were administered to the respondents. Data obtained from the interviews and questionnaires was processed and analyzed descriptively. Qualitative data was subjected to descriptive statistics while quantitative data was subjected to correlation analysis using Pearson correlation and regression co-efficient. The instruments were piloted among 2 public secondary schools in Marani Sub-County. Validity of the instruments was ascertained through expert judgment while reliability was ascertained through test-retest method. Both descriptive and inferential statistics analyses were used to establish the relationship between the independent variables and dependent variables of the study. The study found out that students miss to attend classes. These students therefore miss teaching and learning processes which lower their academic performance. The leading effect of examination cheating was cancellation of the examination results. Majority of the study participants agreed that vandalism led to destruction of text book, students’ notebook. The study also revealed that majority of the students are given homework rarely therefore they do not review the content taught in class. The findings also showed that students’ who did homework regularly performed better than those who do not. 
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[bookmark: _Toc85719035]1.1 Background to the Study
Discipline is a contemporary issue which is fast becoming a trend to schools all over the world. The teaching learning environment in which students learn influences their behavior. Students have a set of actions that are required of their conduct while in school. Being in the stage of moral development, students are characterized by self-assertion and have often been seen going against different institutional set rules and regulations which they are expected to keep and uphold (Oloyinet al., 2019). According to Mbiti (2017), the term discipline refers to the moral capacity or disposition ingrained in human beings. It is therefore an important aspect of the human being. There is need therefore to look into factors that influence the formation of certain behaviours and attitudes so as to be able to effectively inculcate discipline in students by establishing how best these factors can be improved.
A fundamental issue when attempting to probe indiscipline amongst learners is to understand its cause. When addressing the issue of indiscipline in schools, one should be cautions because, the symptoms of indiscipline in schools are easily recognizable, but the causes are more subtle (Beebeejaun-Muslum, 2014; Mariene, 2012; and Ozigi ,1978) hence, they give example of symptoms of indiscipline as; demonstration (peaceful or violent), general unrest, mass disobedience, deliberate breaches of school rules, drug use, delinquency, drunkenness, stealing, truancy, absenteeism, persistent lateness, bulling or laziness. On the other hand, he says that there are many causes of indiscipline, including such factors as bad and inadequate food, ineffective teaching, bad staff behavior, authoritarian methods of administration, harsh school rules, the influence of home or society, harshness of school prefects, unsatisfactory curricula, poor examination results or poor communication between the school administration staff and students. Onyechi and Okere (2007), Okindaet al (1995) assert that indiscipline in schools can be caused by: negative teachers, parents who are unable to bear the burden of school fees, politicians who may want heads whom they can control and manipulate, lazy and incompetent heads, Weak heads who try to please students at the expense of other teachers, and negative influence by other students.
The above causes of indiscipline have somehow been summarized by Mohapi (2013) and Tabitha (1986) indiscipline of students has causes that exist in schools, in the society and in the psychological state of student. One would therefore say that indiscipline amongst learners has a multiplicity of causes that emanate from the environment i.e. Society and school where the learner was brought-up and is studying respectively, which ultimately influence the psychological state of the learner negatively. 
Barasa (2019) defines discipline as a learning process which entails a readiness to put forth all the determinations necessary to achieve a selected objective. In a school environment the term discipline may just mean obeying rules and regulations. Most schools have set up rules and a reward /punishment scheme to monitor the students’ behaviour. Indiscipline refers to negative behaviour, unaccepted moral and social conduct (Bear, 2018). Any other action or behaviour not conforming to the accepted norms constitutes indiscipline. Forms of indiscipline include; truancy, examination cheating, vandalism and failure to do homework and/or assignments (Kosgei, 2020).
Globally, secondary school education system is the most optimal higher learning that prepares one for vocational training of the university education. However, in most countries, the secondary education system is still faced with challenges like indiscipline among learners that hinder educational performance and the general attainment of education (Njoroge and Nyabuto, 2016). School management, educators, learners, parents and responsible governments are greatly concerned about mitigating some of these challenges in the learning environment. 
In Africa, Garage (2017) did a study in Botswana and found that discipline problems in schools showed out in various ways that included bullying, vandalism, alcoholism, substance misuse, absence and reluctance to do schoolwork. Wright and Keeley (2015), stated that in many cases, there has been a significant increase in staff turnover rates in schools which experienced discipline problems. Increased staff turnover leads to understaffing in the affected schools thus making it difficult for the administration to discharge its duties effectively especially on matters related to students’ discipline.
Levin and Nalon (2019) echoed that apart from the normal impact on the learning and teaching environment, indiscipline behaviour can negatively influence the students’ readiness to learn as well as their safety. Just like the rest of the world (Haller, 2016; Ali et al., 2016; Oloyinet al., 2019), academic indiscipline is a prevailing problem that affects secondary schools in Kenya. Student’s misconduct in classroom is believed to interferes with the teaching, learning and is said to be precursor to school dropout, repetition and poor performance (Mugambi, 2016). There are different types of school indiscipline that have been associated with poor academic performance among students (Khen, 2020; Luiselliet al., 2015). They include but are not limited to truancy, examination cheating, destruction of school property and failure to do homework.
Kenya, similar to other countries, her education sectors has had a long struggle to eradicate such indiscipline cases. Between the years 2015-2020, the number of public secondary schools involved indiscipline cases rose from 18% to 31%. The Ministry of Education (MoE) identified the various forms in which students manifest discipline problems. These include truancy, prolonged non-attendance, insolence and contempt, use of improper verbal communication of displeasure, drug and substance abuse, nonconformity to school rules and regulations, damage of property, oppression and rejects, demonstrations, assaults and crude behaviour such as rape and arson (MoE, 2020). In Kenya, the rampant student riots and destruction of school property has been a menace for years and there seem to be no signs of it being abate.
In Kisii County, many schools have shown discipline problems in various perspectives which range from student riots to school fires. However, in the year 2016, the County witnessed a series of strikes and riots in secondary schools which were more fierce and destructive than ever before. Over 120 schools were reported having been set ablaze by aggressive students in the country 18 of which were from Kisii County (MoE, 2020). Despite these heightened levels of indiscipline cases among students, little research exists in examining the effects of discipline forms the relationship between indiscipline forms on students’ academic performance in public secondary schools inGucha South Sub-County, Kisii County, Kenya. 
[bookmark: _Toc85719036]1.2 Statement of the Problem
Several studies have revealed student indiscipline in schools globally (Ali et al., 2016; Moyoet al., 2017; Rahimi and Karkami, 2015). In Africa, scholars have investigated the seriousness of school indiscipline in Ghana (Gyanet al., 2015), South Africa (Marais and Meier, 2016), Nigeria (Nakpodia, 2017) Botswana (Garegae, 2018), and Tanzania (Yaghambe and Tshabangu, 2019). In Kenya, lack of school discipline is still a challenge in most schools (Njoroge and Nyabuto, 2016). There have been different measures adopted to minimize indiscipline cases in secondary school in Kenya. For instance, introduction of free day secondary education, parent involvement in students’ progress, introduction of student registers, life skills guidance and counseling, cancelling of results of students involved in examination cheating and heavy fines for those who destroy school property (MoE, 2020). Also, the establishment of commission of inquiry by MoE whenever there is secondary school unrest. However, these measures have not offered optimum solution to the rising cases of indiscipline in the public secondary schools (Njoroge and Nyabuto, 2016). It is evident that research has been conducted on discipline forms and academic performance in other areas but not in Gucha Sub-County. A significant majority of schools, particularly in Gucha South Sub-County have continued to find it hard to establish a good discipline strong culture. Therefore, it was important to examine the effects of indiscipline on students’ academic performance in Gucha South Sub-County public secondary schools.
[bookmark: _Toc85719037]1.3 Purpose of the Study
The study examined the effects of discipline forms on students’ academic performance in public secondary schools in Gucha South Sub-County, Kisii County, Kenya.
[bookmark: _Toc85719038]1.4 Objectives of the Study
The following are specific objectives that guided the study:
i. To establish the influence of truancy on students’ academic performance in Gucha South Sub-County public secondary schools.
ii. To assess the influence of examination cheating on students’ academic performance in public school in Gucha South Sub-County.
iii. To examine the influence of vandalism on students’ academic performance in Gucha South Sub-County public secondary schools.
iv. To determine the influence of homework on students’ academic performance in Gucha South Sub-county public secondary school.
[bookmark: _Toc85719039]1.5 Research Questions
This study was further guided by the following research questions:
i. How does truancy influence students’ academic performance in public secondary schools in Gucha South Sub-County?
ii. How does examination cheating influence students’ academic performance in public secondary schools in Gucha South Sub-County?
iii. How does vandalism influence students’ academic performance in public secondary school in Gucha South Sub-County?
iv. How does homework influence students’ academic performance in public secondary schools in Gucha South Sub-County?
[bookmark: _Toc85719040]1.6 The significance of the Study
This study has potential contributions. The study findings will provide useful knowledge to stake holders and policy makers in the education sector. This may help promote an easy resolution on indiscipline cases in schools and create a favourable environment for learners and the school community at large. 
The study will help students in the study schools and other neighbouring schools to improve their academic performance by adopting the recommendation suggested. By looking at how indiscipline affects students’ academic performance in the study area, the same knowledge will be applied in other institutions to improve academic performance. In academia, this research may fill a gap in the education sectors by providing information on students’ indiscipline and academic performance.
[bookmark: _Toc85719041]1.7 Limitation of the Study
The study imitations included; respondents’ unwillingness to respond to perceived confidential information regarding their schools, tight working schedule of respondents and unavailability of some of the respondents. The study sought anonymity and voluntary participation from the respondents and reached out to specific respondents only relevant to the study.
[bookmark: _Toc85719042]1.8 Delimitation of the Study
The study was specifically delineated and conducted in Gucha South Sub-County, Kisii County, Kenya leaving out other areas and respondents relevant to the study.
[bookmark: _Toc85719043]1.9 Basic Assumptions of the Study
The following basic assumptions formed the basis of the study;
i. Students’ indiscipline cases affects academic performance.
ii. The public secondary schools experience different types of indiscipline cases.
iii. The respondents will offer concise information freely without biasness.
[bookmark: _Toc85719044]1.10 Definition of Terms
Academic performance: These are skills, attitude and grades that learners acquire after undergoing teaching and learning process.
Discipline: The ability to adhere to rules and regulation governing schools.
Examination cheating: is the act of gaining advantage over others in examination by using unlawful means such as text books, telephones and impersonation.
Guidance and counseling: This is the total program, services and activities engaged in by educational institutions which are focused at assisting student to carry out adequate plans that can enable them to achieve satisfactory adjustment in all aspects of daily life.
Homework: is assignment given to students by teachers to be completed outside regular class period.
Indiscipline: It means the absence of discipline inform of truancy, cheating in examination, not doing homework and vandalism.
Truancy: It’s an act or habit of staying away from school or class without permission.
Vandalism: Is the deliberate, disfigurement or defacement, or malicious destruction of school property.

[bookmark: _Toc85719045]1.11 Organization of the Study
This study was organized into five chapters. Chapter one entails study background, the problem statement, the study purpose, the study objectives, the research questions, the significance of the study, the limitation, delimitation of the study and the assumption of the study. Chapter two comprise of the empirical literature, the theoretic framework, the conceptual frame work and the summary of reviewed literature. In chapter three, the chapter discusses the research design, the target population, the sample size and the sampling procedure that were used in this study. This chapter further elaborate on the research instruments, reliability and validity, the data collection procedure, the data analyses techniques and the ethical consideration employed in the study. Chapter four presents the research findings, interpretation and discussion. Chapter five presents the summary of findings, conclusions and recommendations of the study. It further presents areas for further research.
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[bookmark: _Toc85719047]LITERATURE REVIEW
[bookmark: _Toc85719048]2.0 Introduction
In this chapter, the researcher looks into what other scholars have documented in regard to Truancy, Examination cheating, Vandalism, Homework and their influence on students’ academic performance from the global, regional and local perspective. It then evaluates the theoretical and the conceptual framework and finally identifies gaps in the review of related literature.
[bookmark: _Toc85719049]2.1 Forms of Discipline
Different scholars concur that it is difficult to quantity the degree of contribution of the school and society in inculcating discipline or otherwise indiscipline to the learner. However, it's apparent that the school plays a critical role in educating (facilitating acquisition and development of desired knowledge, skills and attitudes) to the learner through the school curriculum. In the school context the Head Teachers Manual (1975) emphasis is made very clear that the Head bears the ultimate responsibility for all school discipline (Shelley, 1971).
As the Heads Manual put it, the head teacher is responsible for school discipline because the smooth running of a disciplinary system depends on a well-defined basic policy established by the head in the consultation with the staff. This policy must be enforced fairly and consistency by all persons in authority. To this extent, a head teacher becomes a cause of indiscipline if he or she is ineffective in his or her entire leadership and managerial roles. Ndakwa (2013) and Bruce & Shelley (1971) document that, factors often pointed as causing school discipline problems are arbitrarily imposed authoritarian methods, disorderly classrooms, and in decisiveness or favourism and unfairness on the part of the school staff members.
A head teacher who fails to consult intensively at different levels and forums with his or her student, staff, guardians, PTA, and BOG on the establishment and enforcement of school rules and regulations will be promoting indiscipline in the school. Olembo and Cameron (1986) stress that, the head teacher must realize that his school is a social institution where both teachers and students interact for special purposes. For these purposes and objectives to be realized, there is need for some restrictions. The head teacher must determine and administer together with students and teachers the policies, restrictions and discipline. The participation of all stakeholders is essential. On their part, Okinda and Owuor (1995) note down that many head teachers make a crucial error in that they ignore their juniors and only pay homage to the senior officer, they forget that success will depend on the support of others; teachers, students, parents, the community, Ministry officials and the subordinate staff. Indeed, Ochieng’ (1997) acknowledges and advices that the successful functioning of institution is not one man’s job, it calls for instillation of team work spirit.
The “Task Force on Student Discipline and unrest in secondary schools” (2001) noted that where students are not involved in the formulation of school rules, there is lack of ownership resulting in resentment and ultimately open defiance. (Some schools) rules are undemocratic, vague and oppressive and were at times applied selectively. In some cases, these rules were not documented and that schools were operating on existing traditions. On the basis of the above, recommendation 108 of the “Task Force” was that, school rules be reviewed from time to time and students be involved in their formulation, the draft school rules should be presented for discussion in the open forum (BARAZA). Once the rules have been adopted, every student should be given a copy to be signed in the presence of the parent/guardian as binding contract.
Griffin (1994), notes that lack of communication is the greatest single factor causing school strikes. In a school environment therefore lack of consultative forums for the review of school rules and regulations can leads to existence of; absolute, purposeful, unenforceable rules and regulations that act as spring board for proliferation of indiscipline. Indeed, Griffin(1994) recommends to the head teachers that they should explain “Why” if you make a new rule, explain why it is necessary if you are having a problem in filling a teacher vacancy, or in obtaining much needed equipment, or in providing the usual food and what actions you have been attempting to overcome it. When this is done students feel that they are trusted and can be relied on, consequently, they give loyal support. Failure to do this leads to the inevitable result of misunderstanding and ill will which culminate to indiscipline.
Okumbe (1998) uses the analogy of the “Hot stove rule” as advocated by McGregor (1960) to illustration on how to impose disciplinary action without generating resentment (indiscipline). Thus, the five main principles of setting good disciplinary actions (punishment), hence; a disciplinary action should be applied immediately, must be consistently applied, must be objective, should be impersonal, must avoid entrapment and should allow right of appeal. In support of these principles, a document by the Ministry of Education entitled “Training for School Management, a series of training modules for head teachers and trainers” (2000, P.29) provided that as for as possible, staff, parents and the school committee should be in a agreement on the type of punishment that is given where rules are broken. Indeed, Olembo and Cameron (1986) recommend that the head teacher should make sure that all his teachers know exactly what punishment they can give to a pupil for what reasons and the procedure they should follow. Thus, a school should have a punishment policy and the head teacher is to make sure that all teachers go by it.
Thus, a major cause of indiscipline in schools is not only due to lack of consistency in checking indiscipline among students but also due to inconsistency in application of (known) disciplinary actions to offenders. Where lack of consistency in checking indiscipline is exercised by the administration, this have the unfortunate effect of tricking down to all members of staff, so, some will punish unreasonably severely while others will not punish, some will decide to advice while others will openly reprimand, others will even decide to ignore indiscipline behavior. To this extent, Roberson (1986) caution that, every time a rule is broken without a penalty, it becomes more difficult subsequently to enforce it, by extension Mbiti (2017) observed that there is no point in having rules or setting goals in connection with discipline unless we have some way of enforcing them. 
According to Mbiti (2017), the term discipline refers to the moral capacity or disposition ingrained in human beings. It is therefore an important aspect of the human being. There is need therefore to look into factors that influence the formation of certain behaviours and attitudes so as to be able to effectively inculcate discipline in students by establishing how best these factors can be improved. Barasa (2019) defines discipline as a learning process which entails a readiness to put forth all the determinations necessary to achieve a selected objective. In a school environment the term discipline may just mean obeying rules and regulations. Most schools have set up rules and a reward /punishment scheme to monitor the students’ behaviour. Indiscipline refers to negative behaviour, unaccepted moral and social conduct (Bear, 2018). Any other action or behaviour not conforming to the accepted norms constitutes indiscipline. Forms of indiscipline include; truancy, examination cheating, vandalism and failure to do homework and/or assignments (Kosgei, 2020).
Thornberg (2017) maintained that appropriate and desirable behaviour among students are socially constructed within a complex pattern of interactions. Thornberg further found that learners who come from permissive communities will always manifest indiscipline and that schools reflect the problems in the community in which it is located. Increased drug abuse, crime and theft in societies help to explain discipline problems in schools surrounded by such communities. Schools that are surrounded by communities involved in bad social activities such as alcohol brewing, drug trafficking and dance clubs are likely to influence students’ behaviour negatively. Mcloyd (1998) found that those children who live in low socio-economic environments and homes are likely to lack many basic needs. Mcloyd also suggested that those poor environments can be causes of poor scores and this may lead to mass school drop outs. Kaufman (2000) and Vigil (2003) examined that violence is seen more in areas of low social economic status environments than in the high economic status environments. Children who come from low-economic families are likely to be malnourished and fall sick frequently hence causing chronic absenteeism from school (Guo& Harris).
[bookmark: _Toc85719050]2.1.1 Truancy on Students’ Academic Performance in Public Secondary Schools
Many scholars have defined truancy using different approaches. Matayile, (2018), for instance defines truancy as a deliberate absence from school on the part of learners without consent and knowledge of their teacher or parents. Elsewhere, Freire and Amado, (2016) define truant as a student who misses school altogether for a particular reason without knowledge of their teacher or parent. Truancy has been reported among students across the world and it has been revealed to significantly contribute to the underperformance in the education system (Maynard et al., 2017; Seidu, 2019). Rabongo, (2018) documented that thousands of America students miss school without permissible excuses each day. Therefore, truancy is ranked among the top ten problems facing schools in America. 
Previous studies have reported more than 1.8 percent, 2.0 percent and 2.4 percent of truant among students population in England, Wales and Scotland respectively (Rivers, 2019). One in five students is identified as committing truancy in Scotland each day (Okenyo, 2020). Some studies have profiled school attendance as the most critical variable in measuring student’s achievements levels. This implies that corrective action should be taken against chronic absenteeism in schools for improved academic performance of the students. Truancy leads to poor performance as truant students’ wastes learning time and dropping out of school (Momanyi, 2017).
Magana, (2019) in his study on truancy in Kajiado County concluded that, truancy was the first symptom of a student intending to withdraw from school. Students play truant in order to draw attention from parents and teachers of their intention to withdraw from school. Children with lower academic performance maybe more truant than those with high academic performance. Mugali, (2015), carried out a study on factors that contribute to truancy in Kakamega County. The study concluded that the truant student performance may be lower than their potential, as they miss some teaching and learning process. Most of the studies carried out focus on causes of truancy. Therefore, there’s need to find out the connection between academic performance and truancy.
[bookmark: _Toc85719051]2.1.2 Examination Cheating on Students’ Academic Performance in Public Secondary Schools
Cheating in examination refers to the candidates’ act of gaining unjust grades or unjustified favour in examination over other students (Kinuthia, 2019). Cheating in examination can also be defined as an attempted or intentional use of not permitted material, study aids, or information before and during examination to attain particular standards. This explanation makes the assumption that cheating could happen at any place and time during the process of writing the exam or before the examination is written. Having prior knowledge before sitting for the real examination paper may give students time to thoroughly prepare crib notes to use during the examination (Ndala, 2016).
Students’ involvement in examination cheating has been related to pressure to obtain high scores and lack of preparedness (Chabari, 2017). Olushola (2017) carried out a study on examination cheating found out that over 80 percent of the learners sampled reported to have cheated in order to achieve high grades. In China, the entry exams to the universities for graduating high school students are very competitive. For instance, in 2018 about 10.2 million high school graduates who took part in college entrance examination, only 60 percent got placement at the Universities (Njeru, 2018). The fierce competition is a fertile ground for cheating in examination.
Previous studies across the globe reveal that examination cheating is widely spread. Gelder, (2016) carried out a survey study in the USA on examination cheating among learners. According to the survey’s findings, majority of the students acknowledged to have engaged in some form of cheating in examination. Anderman and Midgley (2017), who looked at cheating in examination in Spain documented that 60 percent to 75 percent of the students had cheated in their studies. In Europe Pratt (2018) found that only 12 percent of the respondent reported never to have cheated in examination. This means that about 88 percent of the respondents had participated in examination cheating at some point in their school life.
In Kenya, Nyandoro (2019) in his study noted that majority of secondary school students who engage in examination cheating spend most academic hours doing non-academic related activities. Ouma (2020) found, out that teachers fail to prepare students adequately on time for examination hence they look for easy way to compensate for the lack of proper preparation. Students use smart phones, text books, copying on sheet of papers and clothes. In 2020 KCSE examination, most students in Kisii and other counties accessed examination using social media leading to huge effect on examination integrity (MoE, 2020). Most studies carried out do not give effects of examination cheating on academic performance. The present study aimed at filling this knowledge gap.
[bookmark: _Toc85719052]2.1.3 Vandalism on Students’ Academic Performance in Public Secondary Schools
Different scholars have defined vandalism in different forms. For instance, Kamba (2018) defines vandalism as intentional destruction of property for pleasure. It entails intentional damaging, defacement, violation or destruction of public or private property by persons who are not the owners of the property. Black (2019) carried out study on causes of vandalism. The study identified those vindictive children who harbor revenge against other students and members of staff. The author further documented that malevolent children who enjoy vandalizing properties and causing problems do so in search of pleasure and excitement. Such children, according to the author, are filled with anger and feel that the school and community are hostile to them.
Hallack (1990) acknowledged physical facilities as a major influence contributing to educational attainment in the school system and demanded that their worth, suitability and sufficiency contribute to the students’ general performance in a school system. Hallack further found that extremes of poor physical facilities have negative effects on students’ discipline and that improving them has significant benefits. Ajayi and Ayodele (2001) emphasized that quality and availability of physical facilities contribute to effectiveness of the school system. Okunola (1998) said that well located school structures with appealing settings and a good play area contribute to a general good performance in the school which will always enhance positive discipline.
Literature from the past studies has revealed that vandals mainly break windows and damage the furniture, the books, as well as laboratory equipment and sport apparatus (Kinuthia, 2019). Sometimes this happens to an extent where the school infrastructures are completely destroyed and the school becomes defaced. This prompts the collapse of teaching and learning. Such destructions when they happen they pose a health risk to learners and teachers. 
Omotoso (1991) found that most physical facilities like classroom, laboratories, exam halls, student furniture when in a terrible state and despair contribute to poor performance. Poor performance will always manifest indiscipline. In the study Omotoso found that in most schools, the windows were out of use thereby causing hazards to the lives of the learners while florescent tubes were out of place. Most of the existing physical facilities were in a dilapidated state while some lacked repair and maintenance or were not functioning at all. Poor performance will always lead to discipline problems among students.

Cohn et al (1980), explained that poor and worn out school physical facilities can lead to several discipline problems among learners. The state of the physical facilities such as broken and un-lockable lockers and drawers may influence students towards theft. Un-lockable doors and windows to both dormitories and classrooms may also cause theft. Broken beds, tables and chairs can lead to annoyance among students hence causing disruptive actions. To prevent sexual violence and assault especially in mixed schools, the toilets should be lockable and well-labelled for boys and girls.
According to Okenyo (2020), in the United States of America, there’s a great concern regarding vandalism in senior’s schools. The forms of vandalism according to the author include acts like writing on pages in the library books, tearing of papers from library books, thrashing school and destruction of furniture. In America, it has also been postulated that vandalism poses a potential physical threat to innocent learners, as broken windows, toilets and basins among other infrastructure could cause body injuries. Economically, the community, local government and taxpayers regularly have to part with some cash for repair of the vandalized property.
In South Africa, the problem of vandalism is not centralized to the affected schools only, but also to the surrounding communities. A proposal has been put forward where parents will sign in agreement to foot cost of rebuilding school structures destroyed as a result of arson or vandalism by their children (Ochieng, 2017). In Kenya, it was revealed that over 70 schools had been affected by arson in the year 2006. About 51 % of the affected schools were boys schools, 21 percent were mixed schools and the rest were girl’s schools. This led to destruction of school property. Most of these schools were closed and over 6000 students sent home, interfering with teaching and learning. The students lost teaching and learning hours this might have lowered their academic performance (Ochieng, 2017).
[bookmark: _Toc85719053]2.1.4 Homework on Students’ Academic Performance in Public Secondary Schools
Homework given to learners at school has attracted different definitions from scholars. For example, Magogha, (2019) defines homework as work assigned to students by the teacher to be done outside class. Makokha, (2020) in his study observed that there was significant improvement in performance of mathematics and science where homework was always assigned as compared to other disciplines where homework was rarely assigned. 
Gelder, (2016) documented that in schools where students are subjected to weekly homework assignments exhibit better performance once background variables are discounted. Other studies postulated that for every extra hour of homework assignment given at school, a gain of 20 percent deviation is likely to be documented in all disciplines except mathematics where the gain is around 15 percent deviation (Echuane, 2017). This means frequent homework maybe one way of improving school performance.
On the other hand, Desarrollo (2017) advanced that, assigning a voluminous homework in schools could affect students who are slow. Such students develop knowledge gaps in learning process; they feel less privileged and overwhelmed by the amount of homework which can eventually deter their performance. Mann (2016) in his study found out that though schools in New York have larger classes, less professional teachers, more limited resources and less expenditure per students but the students perform well because more homework is given by teachers. Guolang (2018) observed that in Namibia, homework has a potential to raise standards, extend curriculum coverage and improve students study habits. Homework serves as a feedback to the students and teachers if teaching and learning has taken place. 
In Kenya, Muola (2019) found out that 60 percent of the schools had no formal homework given to students and no system, to check the same this means homework is not taken seriously. Academically performing schools tend to have more emphasis on homework. It is noted that for best results teachers must give, check student’s homework and take corrective action. Chabari, (2017) while looking at the effects of homework on performance concluded that homework of right kind under the right conditions positively influences results. Although homework is an important area of concern to parents, students and teachers, little research has been done on how it influences learners’ performance.
[bookmark: _Toc85719054]2.2 Theoretical Framework
The present study is focused on determining the effect of indiscipline on the academic performance of students attending public secondary schools in Gucha South Sub-County. The social learning theory as advanced by Robert L. Burgess and Ronald L. Akers in 1966 has been adopted to guide this study. The development of this theory can be traced back to the work of Robert L. Burgess and Ronald L. Akers in 1966. Albert Bandura is considered as one of the leading proponents of this theory. Social learning theory places emphasis on the consequences of observing the example of others whose behavior is then copied. Social learning states that learning occurs within social situation and contexts. It also considers how people learn from each other and includes related concepts such as observational, imitation and behavior modeling. Rigg (2017) argues that only by observing others, one can develop and idea of how new behaviors are performed afterward. This coded information according to the other can therefore serve as a guide. The author emphasizes that observing, retaining, motivation and imitation are some of the key aspects of social learning
According to Ndala (2016) aggressive behavior can be learned by children who regularly witness such behavior among adults or between adults and children. Bryman and Emma Bell (2017) stated that imitation is plays a significant role in the acquisition of both deviant and conforming behavior. Social learning theory is relevant in this study. One of the reasons a teenager may cheat in examination and destroy property is because others are doing it. The reason why students may develop truancy is because others are also doing it. The environment in which the students grow can also influence their behavior adversely with poor role models in the society.
[bookmark: _Toc85719055]2.3 Conceptual Framework
A conceptual framework is a schematic presentation of the factors that when brought together are able to explain the subject of interest (Kosgei, 2020). The variables interest in the current study are largely focused on students’ indiscipline and their academic performance in public secondary schools. Figure 2.1 shows the association between the independent variables and the dependent variable. The independent variable is students’ indiscipline which include truancy, examination cheating, vandalism and failure to do homework. These are forms of academic indiscipline that influence academic performance. The dependent variable is the academic performance. The moderating variable include life skills, parents’ involvement and guidance and counseling in schools which have an impact on performance.











          INDEPENDENT VARIABLES                                            DEPENDENT VARIABLE

	
Truancy
· Absenteeism without notification
· Lesson skipping
· Late coming to school
· Late coming to class
Examination Cheating
· Unauthorized material
· Electronic media
· Impersonation 


Academic Achievement



· Improved Mean Score






Vandalism
· Destroying learning resources
· Destruction of classrooms
· Destruction of laboratories






Homework/Assignments
· Failure to do homework/assignments
· Copying 
Mitigating Factors
· Time management
· Reduced cases of examination cheating
· Reduced cases of property destruction
·  Real-time completion of assigned homework







[bookmark: _Toc85718849][bookmark: _Toc85718875]Figure 2.1: Conceptual framework showing effect of indiscipline to teaching and learning process hence affecting the academic performance.
From figure 2.1, truancy which include absenteeism, skipping lessons and late coming to class by the students makes them miss lesson contact hours with teachers which is likely to reduce content mastery that is likely to negatively influence their academic performance. Examination cheating by the use of unauthorized materials in exam room, use of mobile phones and text books during examination time, which is likely to underserved grades, cancelling of examinations results and repetition by the students. When vandalism occurs in schools, leads to destruction of learning resources, classrooms, laboratories and kitchen facilities, may lead to interferences of teaching and learning, closure of schools and suspension of students which negatively influence the academic performance. Failure of the students to do their homework, copy from other students, or are assisted to do the homework may make them fail to practice the content and revise for the examination which leads to low academic performance than those who do their homework.
As a way to mitigate forms of indiscipline, the study identified the following measures the school can implore the use of life skill, guidance and counseling, parental involvement and invitation of motivational speakers in schools. This way, students develop better behaviors in their learning process thus improve their academic performance.
[bookmark: _Toc85719056]2.4 Summary of Literature
From the review of related literature, it is evident that many studies have concentrated on the cause of indiscipline by secondary school going students. For instance, Black (2019) whose study investigated the causes of vandalism among learners. There is little knowledge regarding how indiscipline affects students’ academic performance especially in the public secondary schools in Gucha South Sub-County. It is based on this understanding that the present study was carried out. The study focuses on determining the effects of students’ indiscipline on their academic performance in the public secondary schools in Gucha South Sub-County, Kenya. The results of this study are critical in stepping up measures to reduce indiscipline cases among secondary school students and improve their academic performance.




[bookmark: _Toc85719057]CHAPTER THREE
[bookmark: _Toc85719058]RESEARCH METHODOLOGY
[bookmark: _Toc85719059]3.0 Introduction
The chapter elaborates on the research design that will be adopted in this study. The target population, the sampling frame and the sampling design have also been explained in this chapter. The data collection method section has elaborated on methods that will be used to get the required information from the respondents. The last section in this chapter describes the methods that will be employed to analyze the collected data.
[bookmark: _Toc85719060]3.1 Research Design
This study adopted a descriptive research which entails collecting information by interviewing and administering questionnaires to the study population. The design is well embedded with existing relationships, ongoing processes and evident effects or trends that are developing. This method was chosen because it obtains in-depth description of a particular perception about a given situation and the views obtained are used to represent the entire population Kothari (2014). The method is appropriate for the current study because both qualitative and quantitative data were used to describe the current state of indiscipline in schools. 
[bookmark: _Toc85719061]3.2 Target Population
A population is a whole set of individual cases or items with similar visible characteristics (Mugenda&Mugenda, 2003). The target population for this study entailed all public secondary schools in Gucha South Sub-County. According to the report by Kisii County Education office, there were 49 public secondary schools. The respondents for this study therefore included; 49 deputy principals, 49 Guidance and Counseling HoDs, 2,550 form 2 and 3 students and 1 Sub-County Quality Assurance and Standards Officer (SQASO). The Form 2 and 3 students were targeted because they have spent more time in the selected public secondary schools thus conversant with indiscipline forms and their effects on students’ academic performance (Sub-County Director of Education, 2020)
3.3 Sample Size and Sampling Procedures
A sample size refers to a set of respondents drawn from a large population for the purpose of a survey (Kombo&Tromp, 2009). The target population of the study included; 49 Deputy principals, 49 Guidance and Counseling HoDs, 2,550 students and 1 SQASO. The researcher arrived at a smaller manageable number of schools, head teachers, HoDs and students representing the entire population. Mugenda and Mugenda (2003) propose that a researcher should take at least 10% of the total population when the population sampled from is relatively large and 30% for a relatively smaller population depending on time and resources available to the researcher. The researcher proportionately sampled fifteen (15) public secondary schools representing 30% of the entire 49 schools.
A sample is defined as a smaller group obtained from the accessible population, Mugenda and Mugenda (2003). The researcher sampled 10% of the accessible students in the 15 selected schools. Therefore, 78 students were selected as a representative of the entire population. 
The researcher purposively sampled all the fifteen (15) school heads and HoDs of the participating schools and 1 SQASO. According to the researcher, this class of respondents possessed some desired information important to this study. Purposive sampling is a sampling technique in which a researcher relies on his or her own judgment when choosing members of population to participate in the study Mugenda and Mugenda (2003). Table 3.1 gives the sample sizes.
[bookmark: _Toc75873546]Table 3.1: Sample size for students, teachers, principals and SQASO
	Category 
	Population 
	Sample size
	Sampling Technique

	Students
	780
	78
	Simple Random

	HoDs
	15
	15
	Purposive

	Deputy principals
	15
	15
	Purposive

	SQASO
	1
	1
	Purposive

	TOTAL
	811
	109
	


Source: Researcher, (2021)
The study therefore, had a total of 109 respondents as the sample size.
[bookmark: _Toc85719062]3.4 Research Instruments
This study adopted questionnaires and in-depth interview schedule for data collection. Questionnaires were adopted because of their easiness in reaching many respondents within a shorter time period while interview guides are best in getting in-depth analysis of the subject (Mugenda and Mugenda, 2003). The in-depth interview schedules were carried out among  Deputy principals and SQASO as key informants with in-depth analysis on the study. were used to collect data from the Guidance and Counseling HoDs and form three and four students. The questionnaires had both open and closed ended questions. Questionnaires are easy to administer and have the potential to collect a large amount of information within a short period of time (Orodho, 2004). The questionnaire were divided into four sections. Section A to obtain demographic information of respondents, section B effect of truancy on academic performance, Section C examination cheating on academic performance and Section D on vandalism and academic performance.
[bookmark: _Toc85719063]3.4.1 Piloting
The researcher piloted the research instruments before carrying out the actual study. It was conducted amongst 2 public secondary school HoDs and students in Marani Sub County. The choice of the location for piloting of research instruments was due to an observation that the schools in the region have the same challenges as envisaged by the purpose of the study. The purpose of conducting the pilot study was to assess the suitability and the clarity of the questions on the instruments designed, relevance of the information being sought and the language used and to test the reliability and validity of the research instruments. The respondents who participated in the pilot study were not included in the actual data collection process.
[bookmark: _Toc85719064]3.4.2 Instrument Validity
Validity is defined as the accuracy and meaningfulness of inferences, which are based on the research results Mugenda and Mugenda (2009). Validity is the degree to which results obtained from the analysis of the data actually represents the phenomena under the study.
Validity deals with the adequacy of the instruments (Wiersma, 2015). For example, the researcher needed to have adequate questions in the written task in order to collect the required data for analysis that can be used to draw conclusions. The content validity of research instruments was established before data collection by research experts in the School of Education and Social Sciences of Lukenya University, to evaluate the items contained in various instruments. The suggestions and clarifications by the experts were used to improve the instruments designed.
[bookmark: _Toc85719065]3.4.3 Instrument Reliability
Reliability is a measure of the degree to which a research instrument yields consistent results of data after repeated trial (Kothari, 2009). The researcher, sought help of the supervisors, to critically assess the consistency of the responses on the pilot questionnaires to make a judgment on their reliability.
The researcher also examined the research instruments for appropriateness of items so as to identify any ambiguous and/or unclear items. Such items were restated to ensure that the respondents clearly understand them. From the results of the pilot study, reliability coefficient will be determined using Pearson’s Product Moment Correlation Method where a reliability coefficient value of 0.80 will be established. According to Orodho (2004) a correlation co-efficient of about 0.8 is high enough to judge the instruments as reliable for the study and this will be applied in this study.
[bookmark: _Toc85719066]3.5 Data Collection Procedures
Before data collection, the researcher sought for permission from Lukenya University to enable get a research permit from the National Council for Science, Technology and Innovation (NACOSTI). After acquiring the permit, the researcher further sought for permission from the Sub-County Director of Education (SDE) of Gucha South Sub-County to collect data from public secondary schools in the Sub-County. The researcher also sought for permission from the principals of selected schools. This was done before the actual collection of data. The questionnaires were administered by the researcher to the respondents in an effort of minimizing biasness, and to assure confidentiality.
[bookmark: _Toc85719067]3.6 Data Analysis Techniques
Study data was organized, presented, analyzed and interpreted using descriptive statistical techniques. The descriptive statistics were used to summarize data include percentages and frequencies while inferential statistics were used to establish relationship between dependent and independent variable. Collected data was first coded, sorted and organized for analysis. 
Qualitative data was analyzed using content analysis. From the interviews, the researcher focused on statements, words and concepts used by the respondents when responding to interview questions posed by the researcher. For quantitative data, summary statistics like the mean and standard deviation were used to analyze the data. The mean, for instance, was used to find the average response of a respondent concerning a given item. Percentages were used to show the proportion of teachers/students that gave a particular response. Graphical presentations such as bar graphs and tables were majorly used to describe the nature of the distribution of the data obtained from respondents. 
[bookmark: _Toc85719068]3.7 Ethical Considerations
An introductory letter was obtained from the university requesting authorities at the schools to allow the research to be carried out from their schools. The researcher also requested to meet the students to whom the purpose of study was explained and the students were requested to participate voluntarily. Respondents’’ privacy was kept private and confidential and they were at liberty to withdraw from the study if they wished to.
















[bookmark: _Toc85719069]



CHAPTER FOUR
[bookmark: _Toc85719070]DATA ANALYSIS, PRESENTATION AND INTERPRETATION
[bookmark: _Toc85719071]4.0 Introduction
In this chapter, the study findings have been presented starting with the questionnaire return rate, demographic characteristics, students’ truancy, examination cheating, vandalism of teaching and learning resources and homework. Inferential and descriptive statistics methods were employed in data analyses and thereafter interpretations and discussions were made.

[bookmark: _Toc85719072]4.1 Questionnaire return rate
The target respondents were the SQASO, head teachers, HoDs and the students in 15 public secondary schools in Gucha South Sub-County in Kisii County.  As stated by Mugenda and Mugenda (2003), a 50 percent response rate is adequate; a 60 percent response rate is good and above 70 percent response rate is very good. Based on this assumption, it implies that the response rate in the current study, which was above 80 percent, was very good for reporting.

[bookmark: _Toc85718850][bookmark: _Toc85718876]Table 4.1: Respondents’ return rate
	Respondent
	Target
	Returned
	Percentage

	SQASO
	1
	1
	100%

	Deputy principals
	15
	15
	100%

	HoDs
	15
	10
	67%

	Students
	78
	72
	92%

	TOTAL
	109
	98
	89.75%



From table 4.1, the SQASO and all the deputy principals (15) were interviewed which was 100 percent of the return rate. Out of 15 HoDs 10 returned their questionnaires which made 67 percent return rate. Of the 78 students who were issued with the questionnaires 72 managed to return fully completed questionnaires which represented 92 percent of the total students participating in the study. Out of the 109 targeted respondents, 98were reached making a response rate of 89.75 percent. The high response rate in the current study could be linked to data collection procedures. In the study, the researcher personally administered the questionnaires and also conducted the interview sessions with key informants. High response rate is fit to support the conclusions of the study (MugendaMugenda, 2003).

[bookmark: _Toc85719073]4.2 Demographic characteristics
Demographic characteristics of respondents that were studied included: gender, age, education background, teacher’s years of experience and type of school. This information aided the study in establishing the effects of discipline forms on students’ academic performance in Gucha South Sub-County, Kisii County. 
[bookmark: _Toc85719074]4.2.1 Respondents’ Age
The respondents were asked to identify their gender. The results are presented in Figure 4.1.


[bookmark: _Toc85718851][bookmark: _Toc85718877]Figure 4.1: Gender of the respondents

Based on the findings in Figure 4.1, it was revealed that majority of the study respondents (HoDs and students) were male represented by 52% of the total participants. The remaining 48% of the total respondents were female. The data on gender clearly shows that both female and male took part in the study and therefore, the study’s findings were not subject to gender bias. The gender distribution appropriately gave adequate information about the effect of students’ discipline on their academic performance.
These findings support Wallace et al.’s (2018) findings who mentioned that gender may moderate the association between students discipline and their academic performance. This means the association between students discipline and their academic performances may vary based on gender of the students as well as teachers. In a similar study done in USA, Skibaet al.(2012) documented that black males and white males had the highest suspension rates than their black and white female counterparts.

[bookmark: _Toc85719075]4.2.2 Respondents’ Age
The respondents were asked to identify the age bracket they belong in. The results are presented in Table 4.3.
[bookmark: _Toc85718852][bookmark: _Toc85718878]Table 4.3: Age of HoDs
	HoDs

	Age bracket
	Frequency
	Percentage

	20-30 years
	0
	00%

	31-40 years
	3
	30%

	41-50 years
	5
	50%

	51-60 years
	2
	20%

	TOTAL
	10
	100%



Results in Table 4.3 revealed that majority of the HoDs were aged between 41-50 years (50%). About 30% had ages between 31- 40 years, and 20% between 51-60 years (11.5 %). The age bracket of 20-30 years had no teachers in the position of HoD. This implies that majority of HoDs in schools are aged above 30 years and above. 
[bookmark: _Toc85624975][bookmark: _Toc85624991]
[bookmark: _Toc85718853][bookmark: _Toc85718879]Table 4.4: Age of Students
	Age 
	Frequency 
	Percentage

	Below 14 years
	1
	1.00%

	14-15 years
	2
	3.00%

	16-17 years
	30
	44.00%

	18-19 years
	37
	48.00%

	Above 19 years
	2
	4.00%

	TOTAL
	72
	100



Findings in Table 4.4 show that majority of the students (92%) were aged between 16 and 19 years of age. There was 1% of the students in the sampled population who were aged below 14 years, 3% were aged 14 -15 years and 4% were aged above 19 years. These findings correspond well with the national figures which show that students in secondary schools are usually aged between 14 and 19 years of age.
[bookmark: _Toc85719076]4.2.3 Teachers’ teaching experience
The study sought to identify teachers’ teaching experience.Figure 4.2 presents the results.

[bookmark: _Toc85718854][bookmark: _Toc85718880]Figure 4.2: Teachers’ teaching experience

Results in Figure 4.2 revealed that most HoDs had teaching experience of 11-20 years (41.04 %). This was followed by a teaching experience of 0 -10 years (31.0 %), 21-30 years (25.3 %) and above 30 year (2.3%). This indicates that HoDs had adequate teaching experience and have handled several cases dealing with discipline. They also have information on effect of students’ discipline on their academic performance in the respective schools.

To identify the head teachers’ ability to give adequate information about discipline in their schools, the study sought to identify for how long they have been serving in their current station. Majority (50%) has served between 1-5 years while 30% had served between 6-10 years and 20% had served more than 10 years in their respective schools. Based on the working experience, the head teachers had adequate knowledge on matters discipline and performance and thus qualified to be interviewed.

An important condition for the effectiveness of the learner discipline lies in its enforcement. Mestry and Khumalo, (2012) assert that one of the determinants of the effectiveness of students discipline is the degree to which indiscipline cases can be appropriately sanctioned. This responsibility within the study is lies squarely to the school head teachers and the management team. To this end, the heads and HoDs must therefore ensure that the students’ discipline is consistently and fairly enforced. Some studies have reported failure of the teachers to enforce discipline because they lack the required experience to carry out the functions. Segwapa, (2018) asserts that many school managers do not have the required skills and experiences to exercise their roles. This raises the question of the effective is the enforcement of learner discipline.

The findings of the current study relates to a study carried out by Abubakar, (2014) who investigated factors that motivate teacher in Bauchi State Federal Republic of Nigeria. The researcher concluded that experience and self-confidence more affect the performance of teachers. Relating to the present study, teachers with adequate experience have self-confidence as a motivational factor which enhances their performance while dealing with student discipline and student academic performance issues.

[bookmark: _Toc85719077]4.2.4 Professional Qualifications
The study also asked the teachers to give their professional qualification. The results are presented in Table 4.5.
[bookmark: _Toc85718855][bookmark: _Toc85718881]Table 4.5: Professional qualification of the teachers
	Qualification
	HoDs
	Deputy principals

	
	Frequency
	Percent
	Frequency
	Percent

	Diploma
	1
	11.5%
	1
	06%

	Bachelor’s degree
	7
	71.3%
	10
	67%

	Masters
	2
	17.2%
	4
	27%

	TOTAL
	10
	100%
	15
	100%




Results in Table 4.5 revealed that majority of the HoDs (71.3%) and Head teachers (67%) had Bachelor’s degree as the minimum qualification. However, majority of head teachers (27%) had a master’s degree compared to the HoDs with a representative of 17.2%. Furthermore, 11.5% of Hods had diploma level of education compared to 06% of head teachers.
Teachers need various skills and knowledge in order to deal with emerging indiscipline cases in schools. Such skills and knowledge are attained through formal training (Bosibori, 2017). From the results, all teachers have required professional qualification to manage students’ discipline and academic performance. Arshad et al. (2018) in a study that aimed to determine effects of the school environment on students’ performance at the secondarylevel revealed that the different measure of school environment like professional qualification of teachers affect student’s discipline and academic performance.

[bookmark: _Toc85719078]4.2.5 Type of School
To ensure that all types of schools were included in the study, the respondents were asked to reveal the type of school they teach. Results are presented in Figure 4.3.

[bookmark: _Toc85718856][bookmark: _Toc85718882]Figure 4.3: The type of school teachers teach
Findings in Figure 4.3 revealed that all types of schools were included in the study. Mixed day schools were at 32%, girl’s boarding school were at 25%, mixed day and boarding school at 23% percent and boy’s boarding school at 20%.
While most studies have demonstrated a correlation between students discipline and their academic performance, the outcome of such relationship are likely confounded by other factors related to the type of school. Similar thought were advanced by Chong et al. (2010) who looked at the relationships among school types and students’ academic performance. The present study findings of shows that study respondents were selected from all types of schools to gain a clear picture of effect of students’ discipline on academic performance.
[bookmark: _Toc85719079]4.3Forms of Indiscipline and their effects on students’ academic performance
The study sought to assess the forms of discipline and their effects on students’ academic performance in public secondary schools in Gucha South Sub-County. The respondents were asked to rank the forms of indiscipline in their respective schools. The results are presented in figures 4.4, 4.5 and 4.6.

[bookmark: _Toc85718857][bookmark: _Toc85718883]Figure 4.4: deputy principals’ ranking on forms of discipline

Results in Figure 4.4 showed that the highest form of discipline as revealed by the head teachers was truancy with 50% ranking. Examination cheating followed with 25%, vandalism (13%) and failure to do homework (12%).

[bookmark: _Toc85718858][bookmark: _Toc85718884]Figure 4.5: HoDs’ ranking on forms of indiscipline

Figure 4.5 presents the results from HoDs. They revealed that truancy was the leading form of discipline with 40% ranking, examination cheating (30%), vandalism (20%) and failure to do homework (10%). 


[bookmark: _Toc85718859][bookmark: _Toc85718885]Figure 4.6: Students’ ranking on forms of discipline

From the results in Figure 4.6 form 2 and 3 students revealed that truancy was the leading form of discipline with 48% ranking, examination cheating (32%), vandalism (18%) and failure to do homework (02%). From the findings in figures 4.4, 4.5 and 4.6, the respondents indicated that the leading form of indiscipline in public secondary schools in Gucha South Sub-County was truancy.
The study required to establish if discipline had any influence on students’ academic performance. The responses given by HoDs and students are shown in Table 4.6

[bookmark: _Toc85718860][bookmark: _Toc85718886]Table 4.6: Influence of forms of discipline on students’ academic performance
	
	HoDs
	Students

	
	Frequency
	Percent
	Frequency
	Percent

	No
	2
	16.1%
	17
	23.3

	Yes
	8
	83.9%
	55
	76.7

	TOTAL
	10
	100.0
	72
	100.0




According to Table 4.6, 83.9 percent of the HoDs and 76.7 percent of students agreed that discipline influenced their academic performance. Therefore, it can be deduced that truancy, examination cheating, vandalism and not doing homework have effect on academic performance.

The findings in Figures 4.4, 4.5, 4.6 and Table 4.6 resonates with Flannery, et al. (2012) who while looking at the most effective disciplinary responses in reducing reoccurrence and growth of truancy, they indicated that truancy was common among secondary schools. According to Matayile, (2011), truancy is deliberate absence from school on the part of learners without knowledge and consent of the parents or teachers. A truant is a student who might be absent from school altogether or from particular reason without knowledge of the teacher and parent (Freire and Amado, 2016).

A study carried out by Ametepeeet al. (2014) in secondary school in Zimbabwe revealed that the most common type of indiscipline across the different schools was leaving the school compound without permission, which is truancy. Other studies (Ngwokabuenui, 2015) have also highlighted vandalism (Yildirim, 2017), examination cheating (Jekayinfaet al., 2016; Adowet al., 2017) and not doing homework (Simuforosa and Rosemary, 2016; Silva et al., 2017) as indiscipline cases that affect students’ performance in secondary schools.

The findings in Table 4.6 are also in consistence with Rosemary, (2014) who documented that when students are indiscipline they learn less and destruct their peers from learning. They also stress their teachers which distract them from teaching. Teachers loose almost four hours a week dealing with indiscipline students which leads to poor academic performance. 

The findings further are in agreement with Mugali, (2015) study which reported that effects of students’ indiscipline are poor performance as teaching and learning process is affected. Mugambi, (2016) states that indiscipline has great effect on academic performance this is because most of the time is spent on indiscipline cases and less time on teaching and learning. This delays completion of syllabus within time schedule which translates into inadequate preparation for examination by students and poor academic performance.



[bookmark: _Toc85719080]4.4Influence of truancy on students’ academic performance
The first objective of the study sought to establish the influence of truancy on students’ academic performance. Matayile, (2011) defines truancy as the deliberate absence from school on the part of learners without knowledge and consent of the parents or teachers. A truant student is one who might be absent from school altogether or from particular reason without knowledge of the teacher and parent (Freire and Amado, 2016). Truancy is measured by using information on unexcused absences, captured in school attendance records. Previous studies have linked truancy to their academic performance (Oluremi, 2013). There have been further suggestions that truancy undermine effective learning processes and may lead to poor academic performance. Therefore, to identify the influence of truancy on academic performance, the present study asked respondents to indicate if there is truancy in their respective schools. The findings are shown in Figure 4.7.


[bookmark: _Toc85718861][bookmark: _Toc85718887]Figure 4.7: The presence of truancy in school

As shown in Figure 4.7, 75.9 percent of theHoDs and 75.3 percent of the students agreed that truancy was experienced in majority of the public secondary schools in Gucha South Sub-County. From the finding the rate of truancy is rampant in the schools in the study area. In an interview with the SQASO and Deputy principals, they further indicated that the most affected schools are day schools. The SQASO stated that, “in day schools, some students leave home but fail to reach school”. “Meaning the parent and the teachers are not aware of the student’ whereabouts”, he added.

[bookmark: _Toc85719081]4.4.1 Common forms of Truancy
The students were asked to give the most common form of truancy. The responses are shown in Table 4.7.
[bookmark: _Toc85718862][bookmark: _Toc85718888]Table 4.7: Common forms of truancy in public secondary schools
	Truancy
	HoDs
	Students

	
	Frequency
	Percent
	Frequency
	Percent

	Absenteeism without notice
	6
	56%
	28
	39%

	Lesson skipping
	3
	32%
	33
	46%

	Late coming to school/class
	1
	12%
	11
	15%

	TOTAL
	10
	100.0
	72
	100.0



According to the findings in Table 4.7, HoDs agreed that the common form of truancy in schools across the board was absenteeism without notice with (56%), lesson skipping (32%) and late coming to school and class (12%). According to students, the most common form of truancy was skipping of lessons (46%), absenteeism (39%) and late coming to class/school (15%).

The findings are in tandem with previous studies which reported more than 1.8 percent, 2.0 percent and 2.4 percent of truant among students population in England, Wales and Scotland respectively (Rivers, 2019). One in five students is identified as committing truancy in Scotland each day (Okenyo, 2020). Some studies have profiled school attendance as the most critical variable in measuring student’s achievements levels. This implies that corrective action should be taken against chronic absenteeism in schools for improved academic performance of the students. Sälzer and Heine, (2016) assert that this form of truancy can be motivated by factors related to boredom, negative attitude towards learning, the teacher or the specific subjects. Absenteeism was highlighted as the second common form of truancy by students. The students fail to attend school and the least late coming of students for lessons especially after the breaks that the students take between lessons. It was revealed by HoDs that, the highest form of truancy is absenteeism, followed by skipping lessons while the least is being late for lessons by students. The students who are truant miss lessons or some of the content being taught. These findings support Njeru, (2012) who reported high rate of absenteeism in secondary schools of which majority were day schools led to poor performance in academics.Magana, (2019) in his study on truancy in Kajiado County concluded that, truancy was the first symptom of a student intending to withdraw from school. Students play truant in order to draw attention from parents and teachers of their intention to withdraw from school.

[bookmark: _Toc85719082]4.4.2 Influence of truancy on academic performance
The study sought to identify if truancy had any influence on academic performance. The results are presented in Table 4.8.
[bookmark: _Toc85718863][bookmark: _Toc85718889]Table 4.8: Influence of truancy on students’ academic performance
	
	HoDs
	Students

	
	Frequency
	Percent
	Frequency
	Percent

	NO
	2
	15%
	12
	16.7%

	YES
	8
	85%
	60
	83.3%

	Total
	10
	100.0%
	72
	100.0%




As shown in Table 4.8, 85 percent of the teachers and 83.3 percent of the students agreed that truancy has effect on academic performance.
Based on the findings in table 4.8, majority of the respondents supported that truancy had an influence on students’ academic performance in the public secondary schools in Gucha South Sub-County. The responses indicated that students in the respective schools failed to attend school without permission. 
The study therefore postulated that there was high level of truancy in public secondary schools in Gucha South Sub-County. The high level of truancy (absent from school, missing lessons or coming to class/school late) in turn lowers the students’ academic performance because they miss teaching and learning process. This findings corresponded to a study carried out by Wanderi, (2010) who documented that a student who is absent from school or skip lesson may likely score forty points less than non-truant classmates. 

[bookmark: _Toc85719083]The findings are also consistent with Darmody, (2018) who discussed the negative effect of truant behavior on students’ academic performance in Irish. Elsewhere, Mugambi, (2016) advanced that truancy lowers students’ academic performance.Children with lower academic performance maybe more truant than those with high academic performance. Mugali, (2015), carried out a study on factors that contribute to truancy in Kakamega County. The study concluded that the truant student performance may be lower than their potential, as they miss some teaching and learning process. Most of the studies carried out focus on causes of truancy.Truancy has been reported among students across the world and it has been revealed to significantly contribute to the underperformance in the education system (Maynard et al., 2017; Seidu, 2019). Rabongo, (2018) documented that thousands of America students miss school without permissible excuses each day.

4.5Influence of Examination cheating on students’ academic performance
The second objective sought to assess the influence of examination cheating on students’ academic performance. Cheating in examination refers to the candidates’ act of gaining unfair advantage or unmerited favour over others in examination (Kinuthia, 2019). Examination cheating can take place before or during examination process. Learners may have prior knowledge before sitting for the real examination paper, hence having time to thoroughly prepare notes to use during the examination (Ndala, 2016). Earlier studies have indicated that significant number of learners cheat in secondary school examinations (Chabari, 2020). Cheating in examination can be measured through observation or survey studies where learners are asked to voluntary state whether they have been involved in the vice. In this study, the respondents were therefore asked to state if there was any form of cheating in examination and its influence on the students’ academic performance.


[bookmark: _Toc85718864][bookmark: _Toc85718890]Figure 4.8: Respondents’ response on examination cheating


Based on Figure 4.8, 88 percent of the respondents agreed that there was examination cheating in the schools. This means that students use unauthorized means during examination to achieve higher grades. The schoolDeputieswere asked to give response if students are involved in examination cheating is their schools. It was revealed that there was examination cheating in the schools. This show that there was still rampant cases of examination cheating in schools in Gucha South Sub-County.

Students’ involvement in examination cheating has been related to pressure to obtain high scores and lack of preparedness (Chabari, 2017). Olushola (2017) carried out a study on examination cheating found out that over 80 percent of the learners sampled reported to have cheated in order to achieve high grades. In China, the entry exams to the universities for graduating high school students are very competitive. For instance, in 2018 about 10.2 million high school graduates who took part in college entrance examination, only 60 percent got placement at the Universities (Njeru, 2018). The fierce competition is a fertile ground for cheating in examination.

Previous studies across the globe reveal that examination cheating is widely spread. Gelder, (2016) carried out a survey study in the USA on examination cheating among learners. According to the survey’s findings, majority of the students acknowledged to have engaged in some form of cheating in examination. Anderman and Midgley (2017), who looked at cheating in examination in Spain documented that 60 percent to 75 percent of the students had cheated in their studies. In Europe Pratt (2018) found that only 12 percent of the respondent reported never to have cheated in examination. This means that about 88 percent of the respondents had participated in examination cheating at some point in their school life.

In Kenya, in 2020 KCSE examination, most students in Kisii and other counties accessed examination using social media leading to huge effect on examination integrity (MoE, 2020). Most studies carried out do not give effects of examination cheating on academic performance.

[bookmark: _Toc85719084]4.5.1 Forms of examination cheating in public secondary schools
The respondents were asked to indicate forms of examination cheating common in public secondary schools in Gucha South Sub-County. The results are presented in Table 4.9.


[bookmark: _Toc85718865][bookmark: _Toc85718891]Table 4.9: Influence of truancy on students’ academic performance
	Forms
	HoDs
	Students

	
	Frequency
	Percent
	Frequency
	Percent

	Unauthorized reading material during exams
	5
	51%
	44
	61%

	Use of electronic gadgets
	4
	40%
	27
	38%

	Impersonation 
	1
	09%
	01
	01%

	
	Total
	10
	72
	100.0%



According to the results in Table 4.9, the HoDs agreed that use of unauthorized materials during exam time were common in the respective schools (51%), use of electronic materials (40%) and impersonation (09%). According to the students, use of unauthorized materials (61%) was common form of examination cheating followed by use of electronic gadgets (38%). Impersonation was the least form of cheating. It was evident that use of reading materials during examination time was the most common form of cheating in exams. 
According to the SQASO and Deputies, the common examination materials found during exam time were small write-ups known locally as mwakenyaand phones. These findings are in tandem with those of Nyandoro (2011) that, majority of secondary school students who engage in examination cheating spend most of academic hours making small write-ups to be used during exam time. 
Ouma, (2016) however, found out that teachers fail to prepare students adequately on time for examination hence they look for easy way to compensate for the lack of proper preparation. Students use smart phones, text books, copying on sheet of papers and clothes. In 2014 KCSE examination, most students in Kisiiand other counties accessed examination using social media leading to huge effect on examination integrity. 

[bookmark: _Toc85719085]4.5.2 Influence of examination cheating on students’ academic performance
The respondents were required to rank some of the effects of examination cheating on academic performance. The results are presented in Figure 4.9.

[bookmark: _Toc85718866][bookmark: _Toc85718892]Figure 4.9: Influence of examination cheating on academic performance

Based on the results in figure 4.9, the all the respondents clearly indicated that the most common influence of examination cheating on performance was results cancellation (60%) followed by high undeserved grades (40%). 
During the interviews with the school Deputies and SQASO, it was revealed that students who were found to have cheated during examination had their results cancelled. The affected students, according to the respondents, are forced to repeat the class and reseat the examination. According to the SQASO, after cheating in examination some students get high undeserved grades. He states, “In KCSE such students are placed in higher courses than their ability. They later fail to cope with the course forcing them to repeat or drop from it”. The respondent added that, “students who cheat in examination obtain high grades and secure good jobs. They may later become incompetent in their work place affecting country’s economy negatively”.

The school heads agreed that the students were psychologically affected and had to go through a lot of guidance and counseling. The researcher also wanted to find out from the deputy principals why all the schools registered a drop 2019. They attributed this to the measures put in place by the government that reduced examination cheating that was rampant in 2017 and 2018.

From the respondents’ responses, it can be deduced that there’s high cases of examination cheating in public secondary schools in Gucha South Sub- County. These findings are in agreement with Chabari’s, (2010) findings. The author, in the study that aimed at establishing the causes of examination cheating among learners, documented that there are high cases of examination cheating due to the pressure on student to achieve high grades. Gelder, (2012) concluded, while looking ate rate of examination cheating among learners, that about (25%) of the students out of the study population had committed examination cheating. In Spain, a study carried out by Midgley (2014) found that 60 percent of the student’s in schools had participated in examination cheating.

During the interviews with the deputy principals it was revealed that students who are found to have done cheating during examination have their results cancelled meaning the students are forced to repeat the class and reseat the examination. The findings are in agreement with (Nyandoro, 2011) who concludes that effects of examination cheating include examination results being cancelled or withheld and sometimes culprits being fined or imprisoned. Ouma, (2016) concludes that examination cheating leads to examination results that are not credible and makes education system of a country questionable. The findings are also in agreement with Njeru, (2012) who suggested that students access the examination before time and use them to revise getting high undeserved grades. Once the examination cheating is curbed the students get their deserved grades.

[bookmark: _Toc85719086]4.6Influence of Vandalism on Students’ academic performance in schools
The third objective of the study was to examinethe influence of vandalism in public secondary schools in Gucha South Sub-County and its effect on students’ academic performance. Kamba, (2010) defines vandalism as intentional destruction of property for pleasure. This entails purposeful or malicious damaging, violation, defacement or destruction of public or private property by persons who are not the owners of property. Vandalisms in school can be measured through audit of physical properties, structures and other school assets. Through vandalism, learners destroy their own schools, and this may cause the collapse of teaching and learning. Additionally the destruction could pose health risk to learners and teachers. There have been concerns world-wide about vandalism in schools. Therefore, this study sought to establish from the respondents if vandalism existed in their schools and in which forms. 

[bookmark: _Toc85719087]4.6.1 Existence of Vandalism in Schools
The study sought information from the respondents on the existence of vandalism in respective schools. The result are presented Figure 4.10.


[bookmark: _Toc85718867][bookmark: _Toc85718893]Figure 4.10: Existence of vandalism in schools

From Figure 4.10, it is evident that vandalism exists in most of the schools with a response rate of 75% while 25% disagreeing. These findings are tandem with those of Ochieng (2017) that, in Kenya, it was revealed that over 70 schools had been affected by arson in the year 2016. About 51 % of the affected schools were boys schools, 21 percent were mixed schools and the rest were girl’s schools. This led to destruction of school property. Most of these schools were closed and over 6000 students sent home, interfering with teaching and learning. The students lost teaching and learning hours this might have lowered their academic performance (Ochieng, 2017).

Black (2019) carried out study on causes of vandalism. The study identified those vindictive children who harbor revenge against other students and members of staff. The author further documented that malevolent children who enjoy vandalizing properties and causing problems do so in search of pleasure and excitement. Such children, according to the author, are filled with anger and feel that the school and community are hostile to them.

Hallack (1990) acknowledged physical facilities as a major influence contributing to educational attainment in the school system and demanded that their worth, suitability and sufficiency contribute to the students’ general performance in a school system. Hallack further found that extremes of poor physical facilities have negative effects on students’ discipline and that improving them has significant benefits. Ajayi and Ayodele (2001) emphasized that quality and availability of physical facilities contribute to effectiveness of the school system. Okunola (1998) said that well located school structures with appealing settings and a good play area contribute to a general good performance in the school which will always enhance positive discipline.

[bookmark: _Toc85719088]4.6.2 Forms of Vandalism in schools and influence on students’ academic performance
The study also sought to evaluate the extent by which vandalism as a form of indiscipline affect academic performance of students in public secondary schools in Gucha South Sub-County. HoDs were asked to state their level of agreement with the statement regarding to vandalism in public secondary schools in the study area. The questionnaires involved statements on a five point likerts scale represented as 5 (strongly agree), 4 (Agree), 3 (undecided), 2 (Disagree) and 1 (Strongly disagree). The findings are presented in the table 4.10.

[bookmark: _Toc85718868][bookmark: _Toc85718894]Table 4.10: HoDs’ response on the forms and influence of vandalism on academic performance
	Form and the influence of vandalism
	
	
	
	
	
	Mean
	Std.
Deviation

	
	SA
	A
	UD
	D
	SD
	
	

	
	5
	4
	3
	2
	1
	
	

	Vandalism is a
common form of
indiscipline
	52.9%
	23.0%
	9.2%
	8.0%
	6.9%
	5.07
	1.756

	Vandalism leads destruction of text books and notes
	49.4%
	23.0%
	14.9%
	5.7%
	6.9%
	4.02
	1.429

	Vandalism leads to the destruction of classrooms 
	37.9%
	23.0%
	21.8%
	8.0%
	9.2%
	3.70
	1.298

	Vandalism leads to the 
Destruction oflibrary
	32.2%
	16.1%
	26.4%
	17.2%
	8.0%
	3.45
	1.176

	Vandalism leads to destruction of the kitchen and food stuff
	24.1%
	19.5%
	20.7%
	16.1%
	19.5%
	3.13
	1.376

	Vandalism leads to destruction of the laboratories 
	28.7%
	18.4%
	24.1%
	11.5%
	17.2%
	3.30
	1.460

	
	
	
	
	
	
	
	



Results in Table 4.10 revealed that majority of  the HoDs  (52.9%)  strongly agreed  at  a  mean  of  5.07  that  vandalism  is  a common form of indiscipline. About 49.4 percent of the HoDs strongly agreed, at a mean of 4.02, that vandalism leads to destruction of textbooks and student’s notes. This means the students will have inadequate learning and revision material. When asked about vandalism and destruction of properties, at a mean response of 3.70, 37.9 percent of the HoDs strongly agreed to the statement that vandalism leads to destruction of classroom.
Whether vandalism leads to the destruction of library, kitchen and laboratory, 32.2 percent, 24.1 percent and 28.7 percent of the HoDs supported that respectively at mean responseof 3.45, 3.13 and 3.30 respectively.

Literature from the past studies has revealed that vandals mainly break windows and damage the furniture, the books, as well as laboratory equipment and sport apparatus (Kinuthia, 2019). Sometimes this happens to an extent where the school infrastructures are completely destroyed and the school becomes defaced. This prompts the collapse of teaching and learning. Such destructions when they happen they pose a health risk to learners and teachers. 
Omotoso (1991) found that most physical facilities like classroom, laboratories, exam halls, student furniture when in a terrible state and despair contribute to poor performance. Poor performance will always manifest indiscipline. In the study Omotoso found that in most schools, the windows were out of use thereby causing hazards to the lives of the learners while florescent tubes were out of place. Most of the existing physical facilities were in a dilapidated state while some lacked repair and maintenance or were not functioning at all. Poor performance will always lead to discipline problems among students.
Cohn et al (1980), explained that poor and worn out school physical facilities can lead to several discipline problems among learners. The state of the physical facilities such as broken and un-lockable lockers and drawers may influence students towards theft. Un-lockable doors and windows to both dormitories and classrooms may also cause theft. Broken beds, tables and chairs can lead to annoyance among students hence causing disruptive actions. To prevent sexual violence and assault especially in mixed schools, the toilets should be lockable and well-labelled for boys and girls.
According to Okenyo (2020), in the United States of America, there’s a great concern regarding vandalism in senior’s schools. The forms of vandalism according to the author include acts like writing on pages in the library books, tearing of papers from library books, thrashing school and destruction of furniture. In America, it has also been postulated that vandalism poses a potential physical threat to innocent learners, as broken windows, toilets and basins among other infrastructure could cause body injuries. Economically, the community, local government and taxpayers regularly have to part with some cash for repair of the vandalized property.
In South Africa, the problem of vandalism is not centralized to the affected schools only, but also to the surrounding communities. A proposal has been put forward where parents will sign in agreement to foot cost of rebuilding school structures destroyed as a result of arson or vandalism by their children (Ochieng, 2017). In Kenya, it was revealed that over 70 schools had been affected by arson in the year 2006. About 51 % of the affected schools were boys schools, 21 percent were mixed schools and the rest were girl’s schools. This led to destruction of school property. Most of these schools were closed and over 6000 students sent home, interfering with teaching and learning. The students lost teaching and learning hours this might have lowered their academic performance (Ochieng,2017).

This study went further to determine whether there is a correlation between vandalism as form of indiscipline and academic performance. The result are presented in Table 4.11.

[bookmark: _Toc85718869][bookmark: _Toc85718895]Table 4. 11: Relationship between vandalism and students’ academic performance
Correlation
	
	
	Vandalism
	Academic performance

	Vandalism
	Pearson Correlation
	1
	.365**

	
	Sig. (2-tailed)
	
	.001

	
	N
	87
	87

	Academic performance
	Pearson Correlation
	.365**
	1

	
	Sig. (2-tailed)
	.001
	

	
	N
	87
	87




**. Correlation is significant at the 0.01 level (2-tailed).

Table 4.11revealed a positive correlation between vandalism, a form of discipline and students’ academic performance in Gucha South Sub-County at r=0.365 and p=0.001. This result indicates that, according to HoDs and students in the study area, vandalism significantly influences students’ performance.
The study employed a regression model to test the variation in the dependent variable (students’ performance) by means of the independent variable (vandalism) as opined by the teachers in selected schools. The findings are presented in Table 4.12.


	






[bookmark: _Toc85718870][bookmark: _Toc85718896]Table 4.12: Regression analyses model for the effect of vandalism on academic performance
Model Summaryb
	
	
	
	
	Std. Error
	
	Change Statistics
	

	
	
	R
	Adjusted
	of the
	R Square
	F
	
	
	Sig. F

	Model
	R
	Square
	R Square
	Estimate
	Change
	Change
	df1
	df2
	Change

	1
	.365a
	.134
	.123
	.70894
	.134
	13.098
	1
	87
	.001



a. Predictors: (Constant), Vandalism
b. Dependent Variable: students_Performance

The outcome of the model revealed that R =0.365 while R-Square value (coefficient of determination) is 0.134. The value of R- square (0.134) indicates that the independent variables (Vandalism) explain 13.4 percent of the variation in the dependent variable (student performance) leaving 86.6percent unexplained. This implies that, according to the HoDs and students in Gucha South Sub-County, there other factors that influence student’s performance in addition to vandalism.

[bookmark: _Toc85718871][bookmark: _Toc85718897]Table 4.13: Regression model ANOVA for the effect of vandalism on academic performance.
ANOVAa

	Model
	
	Sum of Squares
	Df
	Mean
Square
	
	

	
	
	
	
	
	F
	Sig.

	1
	Regression
	6.583
	1
	6.583
	13.098
	.001b

	
	Residual
	42.720
	86
	.503
	
	

	
	Total
	49.303
	87
	
	
	



a. Dependent Variable: students’ Performance
b. Predictors: (Constant), Vandalism

As shown in Table 4.13, it is significant that vandalism has a level of effect on the students’ performance. A linear regression revealed that vandalism could significantly influence the students’ performance in the study area with F (1, 85) =13.098 at p=0.0001.

The study sought to establish the correlation between vandalism as form of indiscipline and students’ response on its effect on academic performance (Table 4.14).

[bookmark: _Toc85718872][bookmark: _Toc85718898]Table 4.14: Correlation between vandalism and academic performance
	
	
	Vandalism
	Academic performance

	Vandalism
	Pearson Correlation
	1
	.128**

	
	Sig. (2-tailed)
	
	.054

	
	N
	72
	72

	Academic performance
	Pearson Correlation
	.168**
	1

	
	Sig. (2-tailed)
	.054
	

	
	N
	72
	72



**. Correlation is significant at the 0.01 level (2-tailed).
The results revealed a positive correlation (r=0.168) between vandalism and a form of indiscipline and students’ academic performance in Gucha South sub-County at p=0.054. This finding indicate that according to students, vandalism influence their academic performance. However, the effect is not significant at p≤0.005.

The study findings on the influence of vandalism on the students’ academic performance in public secondary schools inGucha South Sub-County were in agreement with previous studies. For instance results are consistent with Ochieng, (2017) who reported in his study that 70 percent of schools have been affected by destruction of school property through arson or theft. The objective findings were consistent with Okinyo, (2010) findings that unrest leads to the destruction of school infrastructure. Ochieng, (2017) also agree that during vandalism property is not only destroyed, but also students are injured. This burden is transferred to the parents, the school as well as the government as they face economic constrains of repairing the damaged properties and medication for the injured students.

The findings from the study are in agreement with Black, (2019) who observed that vandalism lead to loss of learning time of 5 to 30 days because of suspension and closure of the school. The loss of learning time may lead to poor syllabus coverage which translates to poor performance by the students during examination. When this happens, students are later on released into institutions of higher learning when they are not fully equipped with required knowledge and skills. Ochieng, (2017) in his submission concludes that damaging of school property leads to suspension of students and sometimes indefinite closure of the affected schools once there is massive vandalism. When students are sent home learning is paralyzed which reduce contact hours between the teachers and students.
This eventually, as emphasized by Ochieng, (2007) would lower the students’ academic performance. Furthermore, the findings of the third objective concur with Mutayile, (2001) findings. The author advances that when a student is suspended, they are physically out of school and therefore not able to attend classes and sit for examinations. This implies that suspension takes away part of students’ learning time which may cause a decline in the students’ academic performance.

[bookmark: _Toc85719089]4.7Influence of Homework on Students’ Academic Performance
The forth objective of the study sought to establish the influence of homework on students’ academic performance. Magogha, (2019) defines homework as work assigned to students by the teacher to be done outside class. It has been previously suggested that observed that homework has a potential to raise standards, extend curriculum coverage and improve students study habits. Homework also serves as a feedback to the students and teachers if teaching and learning has taken place. The Chi-square test was used to measure the effects of homework on students’ academic performance. Therefore, the respondents were asked to give their opinion on statements relating to homework and academic performance on a five point likerts scale as 5 (strongly agree), 4 (Agree), 3 (undecided), 2 (Disagree), 1 (Strongly disagree) as shown in table 4.15.







[bookmark: _Toc85718873][bookmark: _Toc85718899]Table 4.15: HoDs’ response on influence of homework on students’ academic performance
	Response
	SA
	A
	UD
	D
	SD
	Mean
	Std. Deviation

	Learners who do
homework regularly
perform better academically
	50.6%
	13.8%
	14.9%
	10.3%
	10.3%
	3.84
	1.413

	Students copyhomework
	43.7%
	19.5%
	12.6%
	11.5%
	12.6%
	3.71
	1.430

	Students download
Homework
	19.5%
	21.8%
	11.5%
	28.7%
	18.4%
	3.76
	1.381

	Homework leads to
better understanding
of the content
	59.8%
	24.1%
	6.9%
	6.9%
	2.3%
	2.85
	1.529




As shown in table 4.15, 50.6 percent of the respondents strongly agreed, at a mean of 3.84, that students who do homework regularly perform better than those who do not. The findings further revealed that most students who fail to do homework end up copying the homework from their classmates. This was strongly agreed to at 43.7 percent and a mean of 3.71. The study also found out that high number students in the study area do not download homework from the internet as 28.7 percent and 18.4 percent strongly disagreed and disagreed at a mean of 3.76. This finding could be related to the fact that in boarding school students are not allowed to have electronic devices which they can use in downloading the homework.  Those in day schools also have limited access to the electronic gadgets. 
The response shows that homework leads to better understanding of the content as 59.8 percent agreed. At a mean of 2.85, 59.8 percent of the strongly supported that homework leads to better understanding of the content by the students.



Furthermore, this study carried out a correlation and regression analyses to establish the relationship between homework and students’ opinion on how it affects academic performance of students (Table 4.16)

[bookmark: _Toc85718874][bookmark: _Toc85718900]Table 4.16: Relationship between homework and students’ academic performance
Correlations
	
	
	Homework
	Academic performance

	Homework
	Pearson Correlation
	1
	.276**

	
	Sig. (2-tailed)
	
	.000

	
	N
	72
	72

	Academic performance
	Pearson Correlation
	.376**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	72
	72



**. Correlation is significant at the 0.01 level (2-tailed).

There was positive correlation (r=0.276) between homework and students’ academic performance in Gucha sub-County at p=0.0001. These results indicate that, homework significantly influences students’ performance.

When students do homework, they develop study habits which makes them read more on what the teacher taught during the lesson. From the findings it is evident that majority of the students do not do homework in Gucha South sub-county this was aided by the fact that majority of the teachers do not give or mark homework. The Deputies in their interviews noted that the results in their schools are between mean score of 2 and 4. This could be because majority of the students do not do homework. They added that majority of the top ten students in academic performance do homework always. This reveals that homework influence about 10.5 percent of variation in students’ performance in the study area.

From these findings it can be deduced that homework has effect on students’ academic performance as those who do homework perform better than those who do not do. When students do homework they practice content, study more and understand the content taught in class improving their academic performance. Homework helps students to study further what they had been taught during teaching and learning in class. The students also look for more questions helping them to understand the concept more. An increase in time spent on homework has a positive effect on students’ grades. One to three hours of homework a week, a low ability student can achieve grades commensurate with an average ability student who do not do homework.
The study’s findings on the influence of homework on the students’ academic performance in public secondary schools in Gucha South Sub-County are in agreement with previous studies. 

For instance, in study carried out by Mann, (2016) showed that homework is a critical tool used in learning, revision and attainment of better grades by students. The author recommended that teachers should embrace the tool in evaluation of students’ progress. Desarrollo, (2017) in a study that looked into how homework contributes to learners’ academic progress documented that homework is an extension of school work and is intended to encourage the student to learn and the teachers’ intention is to help the student review, apply and absorb what they have learnt in class. These findings are also in agreement with Munyiri, (2018) who concluded that homework improves students’ understanding of subjects, since they apply knowledge and skills learnt in class. The students also learn from the mistakes they make when doing homework which make them perform well in class and final examination. 

The study also revealed that some teachers do not mark homework regularly. This is consistent with Muola, (2010) who reported that most teachers do not consistently mark homework and few who mark do not revise with the learners. This was further emphasized by Chabari, (2010) who concluded that most teachers fail to mark homework leaving students unguided. This study suggests that homework help students practice what they lean in class (Makhoha, 2010) Furthermore, this study postulates that when a teacher gives positive comment on student’s homework, they become and develop a positive attitude towards teaching and learning, improving their academic performance. Similar sentiments were echoed by Gelder, (2010) who argued that homework to some extent improve student’sself-motivation and self-discipline. Momanyi, (2017) suggested that some students do homework for the sake of completion to avoid punishment. Finally, homework as revealed in this study acts as a communication between students, teachers and parents and the role of the parent is to ensure that homework is done by the student. Similar thoughts were as well advanced by Muola, (2010).
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[bookmark: _Toc85719091]SUMMARY, CONCLUSION AND RECOMMENDATIONS

[bookmark: _Toc85719092]5.0 Introduction
In this chapter, a summary, conclusions and recommendations arrived at in relation to the research questions and findings have been presented. The study focused on the effects of discipline forms on students’’ academic performance in the public secondary schools in Gucha South Sub County, Kenya.
[bookmark: _Toc85719093]5.1 Summary of the study findings
The study sought to determine the influence of students’ truancy on their academic performance. The findings (87.5%) of thedeputy principals (74%) of the students (81%) of the HoDs agreed that there was truancy in schools. From this it is evident that students miss to attend classes. These students therefore miss teaching and learning processes which lower their academic performance.

On the influence of examination cheating by students on their academic performance, 87.5 percent of the school Deputies, 85 percent of HoDs and 83.3 percent of the students agreed that there was examination cheating in the public secondary schools in Gucha South. From the findings the leading effect of examination cheating was cancellation of the examination results. Students also get high undeserved grades because they access to examination before time or use illegal material to answer the questions. 

Vandalism in school has effect on the students’ academic performance. As revealed by the majority of the study participants, vandalism led to destruction of text book, students’ notebook. In classroom desks and other learning materials are destroyed. This means students may have limited resources for their revision. Laboratory equipment may also be destroyed during vandalism, which interferes with practical lessons. Students may not carry out practical lessons lowering the academic performance because practical is part of examination. Library is also affected by vandalism. This leads to destruction of library materials this include textbooks and reference material used by students during their revision for examination This means students have inadequate resources for teaching and learning which in turn lowers their academic performance.

Students vandalism and their academic performance positively correlated at r=0.365 and p=0.001. This means that vandalism significantly influence students’ performance. Regression analysis R= 0.365 while R-square value is 0.134. This means vandalism explain 13.4 percent of variation in students’ performance. This implies that an increase in vandalism may lead to a decrease of 0.42 in the scores of students in performance.

The findings on the effect of homework on the students’ academic performance revealed that majority of the students are given homework rarely therefore they do not review the content taught in class. The findings also showed that students’ who did homework regularly performed better than those who do not. This is because homework assists the students practice content taught in classroom and study further on what was taught. The finding also showed that homework and students’ academic performance correlated positively there at r=0.376 and p=0.001. This indicates that homework significantly influences students’ performance. This implies that homework influences 14.1 percent of variation in students’ performance. This means a unit shift in homework would lead to 0.34 shifts in the students’ performance.

[bookmark: _Toc85719094]5.2 Conclusions of the study
Maintaining discipline remains a difficult task to stakeholders in education sector. The indiscipline cases interfere with learning and teaching processes which negatively influence the students’ academic performance. Based on the study objectives and findings this study concludes that:
i. From the current study’s findings, truancy, a form of indiscipline is common among students attending public secondary schools in Gucha South Sub-County, Kenya. Truant students develop low ability to learn, loses interest, drop out of school andfail in terminal examinations. All these impact negatively on the students’ academic performances.
ii. The findings revealed that vandalism is a common indiscipline cases that occur among students attending public secondary schools in Gucha South Sub-County. When students vandalize school properties they interfere with teaching and learning process. This form of indiscipline therefore affects the students’ academic performance.
iii. According to the findings, cheating in examination is common among students attending public secondary schools in Gucha South Sub-County. Students who cheat in examination have their results cancelled, they miss examinations, and they are suspended or asked to repeat classes which affect their academic performance.
iv. Failure to do homework is common among students attending public secondary schools in Gucha South Sub-County. Students who fail to do homework end up copying from others and these eventually impacts negatively on their academic performance.

[bookmark: _Toc85719095]5.3 Recommendations of the Study

The study recommends that that there is need to enhance student’ discipline in order to facilitate effective teaching and learning, this will make the students achieve their full potential.Schools should strengthen guidance and counseling to address issues affecting students and make them truant.Class attendance registers should be marked and every student tracked to minimize truancy.
All stakeholders should ensure that examination procedures are followed. Students should be frequently reminded consequences of examination cheating. Teachers should give and mark homework regularly. Parents should be involved in schooling process so as to monitor student’s discipline. All stakeholders should be involved in formulation of school policies and regulation this will make them aware and ensure that thesepolicies are followed reducing indiscipline. This will go a long way in ensuring the students achieve their academic targets.

[bookmark: _Toc85719096]5.4 Suggestions for further research

i. The present study narrowed down on truancy, vandalism, cheating in examination and failure to do homework as a construct of effect of students’ discipline on their academic performance. Further studies can look at broader integrative framework of students’ academic performance with leadership style, socio-economic status, school rules and regulations and parental involvement in the students’ academic performance.

ii. The present study was carried out in public secondary schools in Gucha South Sub-County that entails different dynamics of school, learning and work environment. Therefore, in order to come up with more information on the study subject, this study suggest replications of the relationships tested in this study be carried out in different regions of the country for generalizations to these findings in other parts of the country.
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[bookmark: _Toc85719099]Appendix I: Letter of Introduction
Nyaundi Denis Ogake
P.O. Box 
Kisii, Kenya

Dear Respondent,

RE: CONSENT TO TAKE PART IN DATA COLLECTION
My name is Denis Nyaundi, I am a student at Lukenya University undertaking a Master’s Degree of Education in Educational Administration. I am undertaking a thesis research entitled “effects of discipline forms on students’ academic performance in public secondary schools in Gucha South Sub-County, Kenya.” You have been selected to participate in this study and I would like to request you to give your honest response towards the questions asked in this study regarding the topic. The responses given will be handled with utmost confidentiality and will be used strictly for academic purposes. Thanks in advance.
Yours faithfully,
Denis Nyaundi 
MED Student – Lukenya University.







Appendix II: Questionnaire tool for Guidance and Counseling HoDs
Dear Respondent,
I am carrying out a study on the above topic and your views and contributions will be highly appreciated. The questionnaires will be treated confidential and the data collected will be used for academic and scholarly purposes only. 
	Section A: Demographic Information

	What is your Gender?
	
	Male
	[
	]
	Female [
	]
	

	What is your age bracket
	

	20-30 years [
	]
	31-40 years [
	]
	41-50 years [
	]  51 – 60 years [
	]

	What is your teaching experience?
	
	
	
	
	

	0-10 years [
	] 11–20 years
	[
	] 21- 30 years [
	] above 30 years[
	]

	What is your highest professional qualification?
	
	
	

	PhD [  ]
	Diploma [  ] Masters [
	] Bachelor’s Degree [  ]
	
	

	What type of School is this?

	a) Mixed Day [
	]  b) Boarding Girls [
	]  c) Boarding Boys [
	]
	

	d) Mixed day &Boarding [   ]
	
	
	
	
	
	
	



SECTION B: FORMS OF INDISCIPLINE IN PUBLIC SECONDARY SCHOOLS
Show by ticking the common forms of indiscipline experienced in the school?
a.) Truancy [	]
b.) Examination Cheating [	]
c.) Vandalism [	]
e.) Failure to do homework [	]
From the answer above, do you think the indiscipline cases have an impact on the Performance? 
YES [	]	NO [	]

SECTION C: TRUANCY ON STUDENTS’ ACADEMIC PERFORMANCE
From your view as a teacher, do you believe truancy is a major academic indiscipline in your school?	YES [ ]	NO [	]
If YES, Which form of truancy is common in your school from the list below?
i.	Absenteeism of the students from school [	]
ii. Students’ missing Lessons [  ]
iii. Coming to School Late [  ]
iv. Others (specify) ………………………………………………………………………
Has truancy affected the school’s KCSE performance? 
	YES [ ]	NO [	]
If YES, kindly explain ……………………………………………………………………………………………………………………………………………………………………………………………………………………
SECTION D: EXAMINATION CHEATING ON STUDENTS’ ACADEMIC PERFORMANCE
Is there any form cheating in examinations in your school?
YES [	]	NO [	]
If YES, what form of cheating are learners engaged in? Tick (√) the appropriate answer.
i. Unauthorized materials  during exams [  ]
ii. Unauthorized materials  during exams [  ]
iii. 
iii.

Use of mobile phones during examination
Others (specify) …………………………


SECTION E: VANDALISM ON STUDENTS’ ACADEMIC PERFORMANCE
Has your school experienced vandalism as form of indiscipline?
YES[ ]   NO [	]
If YES, what was the impact of vandalism?
i. Destruction of text books and notes [  ]
ii. Destruction of classrooms [  ]
iii. Destruction of the library [  ]
iv. Destruction of laboratory [  ]
v. Suspension and closure of school [ ]
vi. Others (specify) ……………………………….

SECTION F: HOMEWORK ON STUDENTS’ ACADEMIC PERFORMANCE
Has your school experienced cases of homework/assignments influencing academic performance?
YES [ ]   NO [ ]
If YES, what was the impact of homework?
i. Failure to do homework [ ]
ii. Assisted homework [ ]
iii. Copying homework [ ]
iv. Direct downloading of homework [ ]
v. Others (specify) ………………………………………..






[bookmark: _Toc85719100]Appendix III. Students Questionnaire
Section A: Demographic Information
What is your gender? Male	[ ]	Female [ ]
What is your age bracket?
12-14 years [  ]	15-17 years [	]	18-20 years [	]	above 20 years [
What is the level of the school?
a) Mixed Day [	]	b) Boarding Girls [	]	c) Boarding Boys [	]
d) Mixed/Boarding [	]








SECTION B: FORMS OF INDISCIPLINE IN PUBLIC SECONDARY SCHOOLS 
What are the common forms of indiscipline experienced in the school?
a.) Truancy [	]
b.) Examination Cheating [	]
c.) Vandalism [  ]

e.) Failure to do homework [	]
From  the  answer  above,  do  you  think  the  indiscipline  cases  have  an  impact  on  the performance?	YES [	]	NO [	]







SECTION C: TRUANCY ON STUDENTS’ ACADEMIC PERFORMANCE
From your view as a student, do you believe truancy is a major academic indiscipline in your school?	YES [ ]	NO [	]
If YES, Which form of truancy is common in your school from the list below? i. Absenteeism of the students from school [ ]
ii. Students’ missing Lessons [  ]
iii. Coming to School Late [  ]
How has truancy affected the school KCSE performance?
………………………………………………………………………………………………………………………………………………………………………………………………………………
SECTION D: EXAMINATION CHEATING ON STUDENTS’ ACADEMIC PERFORMANCE
Is there any form cheating in examinations in your school?
YES[	]	NO[	]
If yes, what form of cheating the learners engaged in? Tick (√) the appropriate answer.
	i.
	Unauthorized materials
	during exams [
	]
	

	

	ii.
	Use of mobile phones during examination [
	]

	iii.
	Use of notes written on walls and desks. [
	]



What was the effect on academic performance?
-------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------


SECTION E: VANDALISM ON STUDENTS’ ACADEMIC PERFORMANCE
Has your school experienced vandalism as form of indiscipline? YES [ ] NO [ ] 
If YES, what was the impact of vandalism?
i. Destruction of text books and notes [  ]
ii. Destruction of classrooms [  ]
iii. Destruction of the library [  ]
iv. Destruction of food stuffs and the kitchen [  ]
v. Destruction of laboratory [  ]

What was the effect on academic performance?
-------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------
SECTION F: HOMEWORK ON SRUDENTS’ ACADEMIC PERFORMANCE
Have you experienced cases of homework/assignments influencing academic performance?
YES [ ]   NO [ ]
If YES, what was the impact of homework?
i. Failure to do homework [ ]
ii. Assisted homework [ ]
iii. Copying homework [ ]
iv. Direct downloading of homework [ ]
v. Others (specify) ………………………………………..

What was the effect on academic performance?
-------------------------------------------------------------------------------------------------------------
-------------------------------------------------------------------------------------------------------------

[bookmark: _Toc85719101]Appendix IV. Interview schedule for SQASO & Principal
1. How long have you served in your current position?
2. Which forms of indiscipline cases are common in public secondary schools?
3. Have you experienced cases related to influence of truancy on students’ academic performance in your school/area of jurisdiction?
4. Have you experienced cases related to the influence of examination cheating on students’ academic performance in your school/area of jurisdiction?
5. Have you experienced cases related to the influence of vandalism on students’ academic performance in your school/area of jurisdiction?
6. Have experienced cases related to the influence of homework on students’ academic performance in your school/area of jurisdiction? 
7. How have academic indiscipline impacted on the students’ performance at KCSE in your school for the past five years?
8. What is the school K.C.S.E performance for the last 5 years?
	Type of school
	
	
	
	
	

	Year
	2016
	2017
	2018
	2019
	2020

	Results (Mean Score)
	
	
	
	
	








Sales	
Male	Female	52.5	47.5	
HoDs	1-10 years	11-20 years	21-30 years	Above 30 years	3	4	2	1	Head teachers	1-10 years	11-20 years	21-30 years	Above 30 years	8	5	2	0	



Sales	
Mixe Day	Boarding Girls	Boarding Boys	Mixed/Boarding	32.200000000000003	25.3	19.5	23	
Frequency	Truancy	Examination cheating	Vandalism	Failure to do homework	8	4	2	1	Percentage	Truancy	Examination cheating	Vandalism	Failure to do homework	50	25	13	12	



Frequency	Truancy	Examination cheating	Vandalism	Failure to do homework	4	3	2	1	Percentage	Truancy	Examination cheating	Vandalism	Failure to do homework	40	30	20	10	



Frequency	Truancy	Examination cheating	Vandalism	Failure to do homework	35	22	13	2	Percentage	Truancy	Examination cheating	Vandalism	Failure to do homework	48	31	18	3	



YES	HoDs	Students	75.900000000000006	75.3	NO	HoDs	Students	24.1	24.7	



Sales	
YES	NO	87.5	12.5	
Sales	
High undeserved grades	Results cancellation	40	60	
Sales	
NO	YES	25	75	

Microsoft_Excel_97-2003_Worksheet.xls
Sheet1

				YES		NO		Series 3

		HoDs		75.9		24.1		2

		Students		75.3		24.7		2

		Category 3		3.5		1.8		3

		Category 4		4.5		2.8		5
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		NO		25

		YES		75

		3rd Qtr		1.4

		4th Qtr		1.2






